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INTRODUCTION 
One of the r e a l problems fo r the personne l Management i s to 
d i s c o v e r the problems in h i s o r g a n i s a t i o n t h a t a re reducing 
e f f i c i e n c y through lowered morale and lack of c o o r d i n a t i o n . 
U s u a l l y , the major problems a re so apparent t h a t they obta in 
c o n s i d e r a t i o n . F requen t ly , numerous smal le r problems or i s s u e s 
a r e q u i t e d e s t r u c t i v e in r e l a t i o n t o morale and c o o r d i n a t i o n . 
L a t e l y , school systems have been borrowing a device c a l l e d the 
MORALE STUDY from i n d u s t r y t o d i s c o v e r t he se problems in t h e i r 
p e r s o n n e l . This device does not p rov ide a s o l u t i o n t o the 
problems bu t se rves as a means of i s o l a t i n g them so they can be 
a t t a c k e d . I t has f r equen t ly been s a i d , t h a t morale i s ' a l o t 
of t h i n g s ' and i t i s : t o the end of removing the impeciments 
t o morale and c o o r d i n a t i o n t h a t such s t ud i e s a re u sed . 
Morale i s a r e a l i s t i c and v i t a l element of s t a f f r e l a t i o n s t h a t 
may have a d e l e t e r i o u s or s a l u t o r y e f f e c t on i n s t r u c t i o n . I t 
has a q u a l i t y of e l u s i v e n e s s , 
MORALE DEFINED : 
Morale i s a s imple word t h a t i s d i f f i c u l t to de f i ne . Morale i s 
even d i f f i c u l t t o measure . I t i s l i k e a s t a t e of b e i n g . Morale 
i s no t n e c e s s a r i l y an end in i t s e l f , bu t a meeuis of obta in ing a 
more smoothly f u n c t i o n i n g , y e t p r o d u c t i v e i n s t i t u t i o n . Morale 
i s a q u a l i t y t h a t i s no t developed in i s o l a t i o n . I t i s developed 
i n the normal func t ion ing of an o r g a n i s a t i o n when the i n d i v i d u a l s 
perform t h e i r d u t i e s a t s a t i s f a c t o r y l e v e l s of achievement. I t 
i s e n t i r e l y p o s s i b l e t o have a high degree of morale and very 
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l i t t l e accomplishment. The t r i c k facing adminis t ra tors i s to 
obtain th i s general feeling of well being, so that a l l people 
in the i n s t i t u t i o n wi l l pul l together p e r s i s t e n t l y and consi-
s t e n t l y in the pursu i t of the common purpose. 
According to Good's dic t ionary, morale refers to : 
1, A courage, f a i t h and personal in tegra t ion maintained in 
the face of advers i ty , 
2 , Group s o l i d a r i t y maintained in the face of threatening 
forces , 
3 , General level or tone or the a t t i t ude of personnel of an 
i n s t i t u t i o n , 
Gould's d ic t ionary refers tha t -
" In i t s most general usage morale denotes a favourable a t t i t u d e 
on the par t of a member or members of a group towards that group, 
in p a r t i c u l a r towards i t s goals and leadership . The p o s s i b i l i t y 
remains that t h i s may not always be a unidimenisional a t t i t ude -
people may l ike the goals but d i s l i k e the l eadersh ip . The same 
people wil l have a different degree of morale depending upon 
whether they are considered as members of one or another primary 
group, social organization e t c . " 
Fawcelt, (p-115), s t a t e s t ha t , morale i s the term used to describe 
the extent to which an individual has ac tual ly iden t i f i ed his 
pwn personal hopes, desires and ambitions with the goal of or-
ganisa t ion for which he works, high morale ind ica tes the i nd i -
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v i d u a l ' s wi l l ingness to stay with the organization, to exert 
the maximum effor t to conplete the work assigned to him, to 
develop s k i l l s , a t t i t u d e s and knowledge that he can be of 
g r e a t e r service to the organization £ind to study the problems 
of the organization, accranplish i t s goals; low morale indica tes 
the ind iv idua l ' s reluctance to stay with the organization to 
exer t minimum influence to ctmiplete task assigned and to work 
for the improvement of the organizat ion. 
The American Association of School Administration, (p-15), 
re fe rs - "Morale i s a d isposi t ion on the par t of person engaged 
in an enterpr ise to behave in ways which contr ibute to the pur-
pose for which the enterpr ise e x i s t s . When t h i s disposi t ion i s 
s t rong, morale i s said to be high. I t manifests i t s e l f In a 
tendency to subordinate personal consideration to the purpose 
of en te rp r i se , to work as a member of a team for the accompli-
shment of common goals , and to derive sa t i s f ac t ion from achi-
vement of organizat ion. When the d isposi t ion towards the 
achivement of common purpose i s work, morale i s said to be low." 
S.A. s tonffer et a l , (p-83), d is t inguishes between morale as an 
aspect of group behaviour and adjustment as a c h a r a c t e r i s t i c 
of individual i . e . not in r e l a t ion to any p a r t i c u l a r group 
membership. Although morale i s a measure applied to an in-
dividual or member of individuals i t i s not now used except in 
r e l a t i o n to some social group or organisat ion. The morale of 
small groups i s sometimes equated with the cohesiveness or 
f r i end l iness of the group. This can be measured by the 
percentage of in group sociometric choices or some s imilar 
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index (for an example J .G.Jenkins , (p-^05), describes in de ta i l s ) 
various a t t i t u d e s of member may be used as measure of morale for 
ejifample pride in group, or confidence in a t ta in ing group goa l . 
There i s as yet no agreed conceptual meaning, or connotation 
for the morale small groups throgh a var ie ty of operational 
indices have been used. Furthermore, the emperical research 
has not been car r ied out which would deteimine the precise em-
pe r i ca l functional re la t ionship between the v a r i a b l e s . In sane 
cases , researches suggest that the whole concept of morale 
leads to misleading over s impl i f ica t ion , for example, cohesive 
work group do have a higher output i f they are engaged in j o i n t 
work, but they have a lower output than other groups i f t h e i r 
work presents in t e rac t ion between them. 
Ovard,(p-2l5) , points out "In the School se t t ing high morale i s 
achieved when the administrators and teaching and non-teaching 
personnel des i re to remain with the school over a period of 
yea r s , put for th maximum ef for t s in the task assigned to them 
and are wi l l ing to work towards the solution of problems within 
the school how morale i s character ised by obs t ruct ive or non-
contr ibut ing behaviour, 
Graff and s t r e e l , (p-65), s t a t e t h a t , at an e a r l i e r time high 
morale was thought to be achieved in d i rec t re la t ionsh ip to 
amount of physical and mental comforts the individual was rece-
i ving. 
Gen, James A.Ulio - "Morale i s when a so ld ie r thinks his army 
the best in the world, his regiment best in the army, his company 
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the bes t in the regiment, his squad the best in the company and 
he himself i s the bes t so ld ie r in the o u t f i t . 
For Zeleny, Morale i s the shared feeling of ' l ikes* among members 
of a group. 
1 , An individuals genera l , emational and mental desposlt ion or 
a t t i t u d e and feeling towards his job or any other specif ic 
s i t ua t i on , 
2, The mainspring of an ind iv idua l ' s behaviour towards his 
fellow workers and the organisation or i n s t i t u t i o n of which 
he i s a p a r t , 
3 , The pranpter of e f for t s and pur su i t s for the r ea l i za t ion of 
group goals , 
4 , The determinant of ind iv idua l ' s product iv i ty and production, 
5 , The promoter of heal th and well being of the individual 
and the group. 
According to Tead, morale i s the group's awareness "of i t s e l f as 
working e n t i t y , " and imposition "by i t s e l f on i t s e l f those sM 
standards of individual and group behaviour which i t finds necessary 
t o impose in the i n t e r e s t s of groups effectiveness in carrying 
on i t s work," 
Wiles says,"Morale i s the emotional and mental react ion of a person 
to his j o b . " 
V i t e l e s says - "Obidience to external circumstances having as i t s 
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source of authori ty the man or the group cons t i tu tes morale." I t 
i s the product of "a d i rec t ion of individual feel ings and 
i n t e l l e c t towards a common objective tha t serve the purpose of 
the en t i r e organisat ion," 
According to Krech and Crutchfield, "Morale refers to the level 
of group functioning the uni ty and s o l i d a r i t y of the group, i t s 
ESPIRIT DE CORPS." 
"Morale i s " says Schneiders, "the general a t t i t ude or outlook of 
an individual or a group towards a speci f ic s i t u a t i o n , " 
Morale i s a natural accompaniment of growth and in turn an ex-
c e l l e n t stimulus to growth; i t supplies an emotional atmosphere 
conducive to growth. According to House: Morale i s a term to 
be applied to the r e l a t i v e l y ccmplete coordination of the a t t i -
tudes and a c t i v i t i e s of the group, and to the resu l t ing consi-
s t e n t , unif ied and effect ive behaviour of the group as a cor-
pora te whole, 
Munson indica tes s t i l l other essen t ia l c h a r a c t e r i s t i c s : 
"Morale i s a term which should be used to e:q)ress the measure 
of determination to succeed in the purpose for which the in-
dividual i s t ra ined, or for which the group e x i s t s . I t describes 
the nature and degree of cooperation, confidence, and un i ty of 
understsuiding, sympathy and purpose exis t ing between the ind i -
viduals composing the group. I t i s f i t ne s s of mind for the 
purpose in hand. I t i s a sense of s o l i d a r i t y of s t rength 
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and purpose , and a b i l i t y to undergo in the accomplishment of a 
conmon c a u s e . " 
The term was a t one t ime used to r e f e r to i n d i v i d u a l a p a r t frran 
t h e i r r e l a t i o n wi th groups and i s s t i l l in popu la r use in t h i s 
s e n s e . An i n d i v i d u a l was sa id to have high morale i f he was : 
1 . Well adjus ted or 
2 . Confident i n f u t u r e or 
3 . Highly mot iva ted 
Morale i s thus one t o which var ious meanings have been a p p l i e d . 
To some i t means the zeal or enthusiasm w i t h which an i n d i v i d u a l 
pe r fonns h i s work, o t h e r i n s i s t s t h a t i t i s the w i l l i n g n e s s of a 
group to work towards a c o l l e c t i v e pu rpose . They conceive i t t o 
he a group phenomenon or the r e l a t i o n among i n d i v i d u a l s in a group 
which r e s u l t in a w i l l i n g n e s s t o work f o r a ccmaon g o a l , 
TEACHER MORALE DEFINED : 
According t o Good's d i c t i o n a r y t e a c h e r morale r e f e r s t o as : 
1 , The e f f e c t i v e f e e l i n g and a t t i t u d e of a t e a c h e r group as 
r e l a t e d to t h e i r d u t i e s , r e s p o n s i b i l i t i e s , g o a l s , s u p e r v i s o r 
and fe l low workers , 
2 , S t a t e of mind of a t e a c h e r w i th r e s p e c t to h i s work, may be 
in f luenced by such f a c t o r s as s a l a r y adequacy, t enu re con-
d i t i o n s , s i ck l e a v e s and pens ion b e n e f i t s , degree of p a r t i -
c i p a t i o n in pol icy-making and a d m i n i s t r a t i o n , o p p o r t u n i t i e s 
for advancement and the i n t e l l i g e n c e and c o n s t r u c t i v e n e s s 
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of supervision. 
To develop high morale among the teaching s taff there must be 
strong pos i t ive fee l ing , action and be l i e f of Individual that 
the problem at hand i s the important problans to be solved. If 
an individual teacher i s to have good morale he must have a 
feel ing of belonging to , or a pa r t of the to t a l school oi^gani-
sa t ion . The teachers need to feel tha t he i s important and 
necessary for the functioning of the t o t a l progranine, 
Accroding to Guarke, "A teacher ' s very professional existence 
depends upon high morale. A profess ional ly a l ive teacher be-
l i e v e s that i t i s with in the scope of r e spons ib i l i t y of the 
p r i n c i p a l to r a i se the level of group operation, to st imulate 
the attainments of ideas , to promote the uni ty and s o l i d a r i t y 
of the teaching corps ," 
According to Knezwich - "Work load, s ick leave, provis ion for 
s u b s t i t u t e teachers , s a l a r i e s and retirement benef i t s have 
t h e i r effect on whole democratic school administrat ion which 
at tempts to re lease the a b i l i t i e s of teachers , develop a demo-
c r a t i c s p i r i t in supervision and open l ines of communication 
and conducive to the development of morale," 
Bar, Burton and Bruckner in 193^ made a review of s tudies dealing 
with teacher morale and the fac tors which favour or prevent 
i t s successful development. In the course of t h i s review the 
authors s ta te tha t supervision has a very important p lace , if 
not the crucial place in developing morale. They conclude tha t 
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supervis ion contr ibutes to morale in the following ways : 
1, Through manifesting f a i t h and confidence in a l l t h e i r co-
workers. 
2 , Through expertness in professional leadership displayed. 
3 , Through the wi l l ing and unse l f i sh expenditure of time and 
energy in meeting problems and in rendering se rv ice . 
k. Through maintaining a policy of cooperative a t tack and solution 
in a l l problems and tasks , 
5 , Throi4gh invi t ing the cooperation of given individual and group, 
6 , Through giving fu l l public c r ed i t for a l l con t r ibu t ions , 
7 , Through judging contr ibut ions suggesstions and r e s u l t s achieved 
in terms of the person conncemed and the condition involved, 
instead of by some a rb i t r a ry stand and through objective data 
and standard however fragmentary instead of by personal or 
capricious s tandards , 
8 , Through leadership and administrat ion which i s kindly, sympa-
t h e t i c and cooperative and at the same time ixx firm, objective 
and unpa r t i a l , 
9 , Through providing every opportunity and f a c i l i t y for the 
exercise of freedom, i n i t i a t i v e and experimental a t tack upon 
problems and task . 
According to American Association teacher morale means many different 
t h ings , to one i t i s the a t t i t ude of an employee a tha t leads him 
to subordinate his personal desires when the good of the school 
seems to ask for i t , to another, i t i s d isposi t ion on the pa r t of 
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school personnel to behave in ways tha t contr ibutes to the progress 
for which the school e x i s t s . 
Rover bel ieves tha t good morale i s a desirable by product of 
successful supervision ra ther than a major aim or purpose. There 
are many things which are known to break down the morale of teachers . 
Such as inadequate s a l a r i e s , lack of public regard, r e s t r i c t i o n of 
outside a c t i v i t i e s , poor of adminis t ra t ive leadersh ip , salary squ-
abble, poor l iv ing and teaching condi t ions, d i sc ip l ina ry problems, 
poor teaching a b i l i t y , conf l ic ts with other teachers , poor health, 
and lack of in sp i r a t iona l purpose. There are many things which are 
known to build up the morale of teachers , such as b e t t e r preparat ion 
working on cooperative project , an adequate sa lary schedule, con-
fidence in the worthwilness of teaching, school and community 
fr iendship e t c . 
School systems where there i s search for personal favour i n t e rna l , 
external appeasement or s t r ike for the production of rested i n t e r e -
s t s may have strong negative morale exis t ing in small groups and 
ind iv idua l s , but i t i s impossible to see how under such condit ions, 
by act or precept these teachers can be a construct ive force with 
chi ldren and communities. 
Morale may be understood as a function of three va r i ab les : belongi-
ngness, r a t i o n a l i t y and i d e n t i f i c a t i o n . Morale cEinnot be high if 
one of these factors i s at i t s minimum. 
When the needs of the individual and the goals of the system are 
congruent, there i s a feeling of i den t i f i ca t ion with the system. 
When the needs of the individuals and expectations of the ro l e - se t 
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a r e c o n g r u e n t , t h e r e i s a f e e l i n g of s a t i s f a c t i o n and "be long ingness 
i n t h e s y s t e m . When t h e e x p e c t a t i o n s of t h e r a l e s and t h e g o a l s of 
t h e sys tem a r e c o n g r u e n t , t h e r e i s a f e e l i n g of r a t i o n a l i t y r e g a r d -
i n g t h e s y s t e m , A word of e l a b o r a t i o n w i t h r e s p e c t t o each of 
t h e s e v a r i a b l e s . 
INDICATORS OF IgGH MORALE ; 
The l e a d e r of a g roup i s d e e p l y c o n c e r n e d w i t h i t s m o r a l e . I t i s 
h i s r e s p o n s i b i l i t y t o s u s t a i n and improve m o r a l e , b e c a u s e on i t 
d e p e n d s t h e m a i n t e n a n c e and a c h i e v e m e n t of t h e g r o u p . High m o r a l e 
i s c l e a r l y v i s i b l e even t o a c a s u a l o b s e r v e r , a l t h o u g h somet imes q 
q u i e t a p p e a r a n c e and o r d e r l i n e s s a r e d e c e p t i v e . However, some 
f e a t u r e s of g roup s t r u c t u r e and f u n c t i o n i n g can c o n c l u s i v e l y i n -
d i c a t e h i g h m o r a l e . The f o l l o w i n g a r e a few i n d i c a t o r s : 
1 . COHESIVENESS OF THE GROUP - High m o r a l e i s n e c e s s a r y f o r 
h o l d i n g t h e g roup t o g e t h e r . The s t u d y of two n a v e l s q u a d r o n s 
by J e n k i n s c l e a r l y p r o v e s t h a t i n t h e s q u a d r o n w i t h h i g h 
m o r a l e t h e members were c l o s e l y k n i t t o g e t h e r . High m o r a l e 
i s , t h e r e f o r e , a s i g n of g roup c o h e s i o n . 
2 . ABSENCE OF INNER FRICTIONS : I n any g roup t h e r e a r e p e o p l e 
of d i v e r s e p e r s o n a l i t y , a t t i t u d e s and t e m p r a m e n t . T h a i r 
d i f f e r e n c e s l e a d t o i n n e r f r i c t i o n s and c o n f l i c t s shou ld be 
k e p t t o t h e minimum. I n a w e l l i n t e g r a t e d g roup t h e m o r a l e 
i s h i g h and m u t u a l r e l a t i o n s h i p i s f r e e from d i v i s i v e n e s s . 
Absence of f r i c t i o n and c o n f l i c t i n d i c a t e s h i g h m o r a l e . 
3 . COMMON PURPOSES : F o r g roup a c h i e v a n e n t t h e members ' e f f o r t s 
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s h o u l d work I n t h e same d i r e c t i o n . They s h o u l d p u l l t o g e t h e r and 
n o t p u s h each o t h e r , They s h o u l d he l i k e - m i n d e d . Th i s i s p o s s i b l e 
when t h e g roup members s h a r e common i n t e r e s t s and p u r p o s e s . When 
a l l t h e members a r e g u i d e d by t h e g roup g o a l s t h e y have a community 
of p u r p o s e s and t h i s i s an i n d i c a t o r of good m o r a l e , 
k, HIGHER ACHIEVEMENT : I t has been s a i d t h a t "The p r o d u c t i v i t y 
of a man i s d e t e r m i n e d v e r y l a r g e l y by t h e way he f e e l s 
abou t h i s j o b and h i s a t t i t u d e t o w a r d s t h e company t h a t 
employs h i m , " The f e e l i n g s and a t t i t u d e of t h e i n d i v i d u a l 
r e p r e s e n t h i s m o r a l e . I f w o r k e r s a r e s a t i s f i e d and i f t h e y 
have a p o s i t i v e a t t i t u d e t o w a r d s t h e i r j o b and t h e i r l e a d e r 
t h e y , n a t u r a l l y , p r o d u c e m o r e . I t s t a n d s t o r e a s o n s t h a t 
h i g h e r i n d i v i d u a l and g roup ach i evemen t i n d i c a t e h igh m o r a l e . 
BUILDING STAFF MORALE : 
When we t a l k a b o u t employee m o r a l e a s i t r e l a t e s t o p e r s o n n e l i n 
a s c h o o l s y s t e m , we a r e d e s c r i b i n g two p o s s i b l e c o n d i t i o n s . The 
f i r s t i s one i n wh ich m o r a l e i s h i g h among t e a c h e r s and o t h e r s c h o o l 
e m p l o y e e s , as shown i n happy work s i t u a t i o n s where few c r i t i c i s m s 
and d i s s a t i s f a c t i o n s a r e p r e s e n t . The second p o s s i b i l i t y i s one 
i n which m o r a l e i s low among t e a c h e r s and o t h e r s c h o o l employees 
and i s e x e m p l i f i e d by an unhappy work a t m o s p h e r e a c c e n t e d w i t h 
c r i t i c i s m and d i s s a t i s f a c t i o n . 
The b u s i n e s s and i n d u s t r i a l work has been i n c r e a s i n g l y aware of 
t h e importeuice of b u i l d i n g and m a i n t a i n i n g a h i g h m o r a l e among 
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i t s workers, Recognition of t h i s has caused Industry to spend 
mil l ions of rupees annually in attempts to bring about b e t t e r 
employee morale. In contrast to industry, however, we can not 
est imate in rupees the damage tha t may be done in teaching pro-
fession i f school personnel have poor a t t i t u d e s , or are general ly 
unhappy. Teachers are dealing with the minds of chi ldren, youth 
and adul t s . No monetary equation can assess the loss that acc-
rues in the teaching-learning process when a teacher does l e s s 
than he i s capable of doing. 
The people responsible for management in schools must rea l ize 
the termendous po ten t i a l for gain to education i f they can 
find ways of a t t a in ing high s taff morale in school systems. 
More effort and money must be a l located to the task of helping 
teachers find sa t i s fac t ion and pleasure in t h e i r jobs . 
The building of morale depends a l o t on the P r i n c i p a l , If he 
i s courteous, considerate and f-air, he wil l aid morale. He 
should avoid in every way, t h i s inference tha t his time i s 
more valuable than that of a teacher or tha t he i s somehow 
super ior to these who are to share the enterpr i se of the 
school. Super ior i ty and sharing do not mix, 
Misner concluded tha t building of morale i s not en t i r e ly 
confined to the things that the adminis t rator does for the 
facu l ty . How the faculty perc ieves , what he does, makes a 
big difference in how the group feel? " I t seems abundantly 
c l e a r that the pr inc ipa l i s a key person in any attempt to 
formulate plans and procedures for a t ta in ing and keeping morale 
high in a school system. The pr inc ipa l of a school must himself 
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have high morale, or he cannot develop I t on his a ssoc ia tes . 
I t i s commonly accepted point of view in danocratice process tha t 
morale develops propor t ionate ly to the par t the group exercise 
in i t s own regulat ion and pol icy determination. The problem there-
fore i s to find out ways and means to u t i l i s e the s ta f f to achieve 
the ends sought. Apparently the hes t approach to the problem i s 
one of the general s taf f pa r t i c i pa t i on in pol icy making and planning. 
Generally when the pa r t i c ipa t iona ry process have been employed, 
such specif ic findings as the following have been noted, 
1 . A grea te r personnel effor t and a t ten t ion on the par t of 
the onployee, 
2 . A reduction in numbers of gr ievtences and matter of d i s s a t i -
sfact ion, 
3 . A grea te r readiness to accept change, 
k. An improved qual i ty of decisions made by those in responsible 
pos i t ion , 
Kelley has also indicated the importance of real sharing as a 
meeins of developing morale. The pr inc ipa l can do much to make 
the teachers feel tha t the school i s a conmon en te rpr i se by 
always sharing with them his work and get t ing t h e i r help and 
c ooperation, 
Burrup discussing about high morale has added tha t "the young 
teachers embarking upon a career in education i s sometimes 
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d i s t r e s sed to find low morale among her teacher assoc ia tes . This 
l eve l of morale i s general ly thought to be lower than among the 
members of t h e i r profession. I t i s believed tha t t h i s i s t rue in 
education because of the following reasons : 
1, Generally unpleasant and unsa t i s fac tory working conditions 
ins tance , 
2 , Low sa l a r i e s and minimum of fringe bene f i t s . 
3 , Lack of permanent tenure and sa t i s fac to ry ret irement p r iv i l eges , 
k. Insuf f ic ien t and poor qual i ty equipment in many schools. 
5 , Many poor and over-crowded building and c lass rooms. 
6 , Lack of p r e s t i ge of teachers genera l ly . 
7 , Poor adminis t ra t ion, leadership in many schools . 
Morale i s d i r ec t l y and closely re la ted to ef f ic iency. Educationis-
t s might learn a lesson in th i s regard. The p r inc ipa l should 
discover a numbvr of working conditions and re la t ionsh ip which 
improve employee morale. Included are these, ra ther obvious ones, 
mutual confidence between pr inc ipal and teachers t r u s t in handling 
of promotions and greviences, are by which morale i s maintained 
highly. 
The American Association l i s t s ten fundamental p r inc ip l e s which 
may serve as a guide for an adminis t ra tor in building high morale 
and maintaining i t among the s taf f . These p r inc ip l e s are l i s t e d 
below : 
1. Have f a i t h in the i n t r i n s i c importance of the work which they 
are doing euid i t s contr ibut ion to the aim of organisat ion, 
2, Have the r igh t and opportunity to contr ibute t h e i r ideas to 
the improvement of the system as far as they are able and 
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willing to do so, 
3, Know what their responsibilities are (The channel of conimu-
nication should he open at all times for questions and directions 
in regard to duties and responsibilities, 
k. Have sufficient confidence in the integrity and loyalty of 
co-workers and superior officers to contribute to effective 
team work in the prosecution of the comnon task, 
5, Feel that their best work will bring its just reward thus 
challenging them to give their best efforts to their daily 
work. 
6, Be dealt with as human being eager to find opportunities 
Sgc for self realisation, 
7, Be given the opportunity to grow and to achieve pronotions 
by recognition of achievement, 
8, Be consulted before decisions are made which effect the 
conditions under which they work, 
9» Be given assignment to work in which they have an opportunity 
to succeed, 
10, Be conscious of professional leadership which help them in 
meeting new problems dealing with individual, childred or 
with comnunity situation, 
Silverman,made a study of teacher opinion in the area of morale 
as it is affected by the actions of principals. The results shi6uld 
showed that a principal directly influences teacher morale posit-
ively if he : 
1, Backs up his teachers in conflict with parents 
2. Has a good knowledge of current elementary school methods 
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and mater ia l s . 
3 , Gives p ra i se and c red i t where due, 
k. Does not hes i t a t e to assume r e s p o n s i b i l i t i e s or to take a 
stand; shows i n i t i a t i v e 
5 , Pays special a t ten t ion to his t eacher ' s physical comfort 
( furn i ture for the t eache r ' s room; a minimum of in te r rup t ions 
or conferences during the lunch period; coverage for a teacher 
who i s suddenly indisposed and the l i k e ) , 
6 , Works for the good of the school and the chi ldren ra ther than 
for his own personal g lory , 
7 , Follow up d i sc ip l inary cases deferred to the off ice. 
On the other hand, a p r i n c i p a l ' s actions were shown to have a 
negative effect on teacher morale i f he; 
1, Cr i t i c i ze s a teacher in front of others; . makes her lose face, 
2, Does not seem to t ru s t his teachers; i s always snooping around. 
3 , I s sneaky; hypocri t ical 
k. Allows after-school conferences to drag on u n t i l unreasonable 
hours 
5, I s pe t ty ; emphasiges t r i v i a 
6 , Plays favouri tes among his teachers 
7 , I s stubborn; won't budge from his point of view 
8 , I s a gossip maneiger. 
By going through these principles we came to know that professional 
attitude of teachers will be good if an administrator will follow 
the above principles in dealing with the staff especially when 
instrucional problems are concerned. In this way teachers not 
only like to participate in policy making but also like to help 
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i n the p lanning p r o c e s s . S ta f f morale i s u s u a l l y improved i f job 
func t ion i s c l e a r l y defined and job s a t i s f a c t i o n t o meet them, 
FACTORS INFLUENCING STAFF MORALE ;;-
Morale has been defined and d i scussed in p r e v i o u s pages . Attempts 
have been made by d i f f e r e n t au tho r s to l o c a t e the f a c t o r s which 
i n f l u e n c e t e a c h e r morale in a school system. Some of the f i nd ings 
of these au tho r s a r e being reproduced below : 
Davies and Harold suggested the fol lowing fo r boos t ing t e ache r morale 
1 , S t r i k e t o develop a c l ima te of f a i t h and confidence in one 
another 
2 , A u t h o r i t a r i a n a d m i n i s t r a t i o n i s c o n s i s t e n t w i t h c u r r e n t 
concept of democratic a d m i n i s t r a t i o n , 
3» Encourage people to express t h e i r pe r sona l d e s i r e s and s p e c i a l 
i n t e r e s t which are so f r e q u e n t l y h u r r i e d and unexpressed , wi th 
complete honesty and wi thou t f e a r of r e p r i s a l s . This help 
t o evoke the maximum c o n t r i b u t i o n from each s t a f f member, 
k. Learn and apply the p r o c e s s e s of group problem so lv ing , 
5 . Encourage the group to j o i n in the formula t ion of i t s own g o a l , 
6 . Try to s e t up goa l s t h a t a re r e a l i s t i c . 
7 . Be sure t h a t r e c o g n i t i o n and p r a i s e fo r work done i s shared 
by a l l those who deserve i t . 
According t o Moore and Wal te r , such f a c t o r s as the fol lowing a re 
v e r y c l o s e l y r e l a t e d to morale and achievement ; 
1 , A f ee l ing on the p a r t of each person t h a t h i s c o n t r i b u t i o n 
i s accorded m e r i t by the group, 
2 , A f ee l i ng t h a t the o r g a n i s a t i o n to which he belongs i s making 
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a worthy contr ibut ion to the welfare of the soc ie ty , 
3 . A feeling tha t he i s becoming increasingly competent, 
k, A feeling tha t a l l the members of group are being f a i r l y t rea ted, 
5 , A feeling on the par t of each person tha t he is pa r t i c ipa t ing 
in a l l aspects of job, 
6 , Assurance tha t the channel of communication are free and open 
and wi l l be used in reaching decis ions , 
7 , A c lear understanding on the pa r t of each individual of his 
duties and r e s p o n s i b i l i t i e s in re la t ion to the to ta l work 
of the group, 
8 , Assureuice tha t the condition necessary economic, personal 
eind academic secur i ty are being provided so far as condi t ions , 
9, A feeling that the adminis t ra tor shares the r e spons ib i l i t y 
for the educational programme with the group, 
10, A feeling tha t the adminis t ra tor considers himself one of 
the group ra the r than apart from the group. 
White studied the following methods of st imulating morale appl icable 
t o school ; 
1 , Systematic recognition 
2 , Bet ter organisat ion and procedure of memagement, 
3 , Greater opportunity 
4 , Survey of readjustment of s a l a r i e s 
5, Survey of physical conditions 
6 , Adequate and f a i r descipl ine 
7 , Desirable social l i f e 
8 , Leadership by those in pos i t ion of au thor i ty 
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morale i s enhanced by the following factors : -
1 , Proper time in which to accomplish work, 
2, Good physical condit ions, 
3f Confidence in one's s k i l l and a b i l i t y , 
4 , Respect and cooperation from the community, 
5 , Elimination of f r i c t i o n , 
6 , Appeals to the imagination and imagination, 
Dorsey in his s tudies suggests tha t morale wi l l he improved if the 
following condit ions are favourable for teachers , 
1, Teachers load assignments are f a i r , 
2 , There are good physical surroundings, 
3 , There i s some supervision for a l l , 
^ , Proper sa la ry , tenure and retirement p rov is ions , 
5 , Sick leave 
6 , Full c r ed i t given for a l l pa r t i c ipa t ion and contr ibut ion, 
Barry studied morale of school administrat ion and found the 
following fac tors to be re la ted to t h e i r high morale, 
1 , Recognition for idea in community, 
2 , Cooperative re la t ionship with school board, 
3 , Cooperative re la t ionship among administrators within the d i s t t , 
k. Responsibi l i ty and power in community, 
5 , Pa r t i c ipa t ion with mater ial f ac to rs , 
Redefer gave the following among the pos i t ive morale factors tha t 
seem to create job sa t i s f ac t ion ; 
1 , A bel ief tha t the board i s in te res ted in improving the 
educational programme. 
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principal does not interfere with the educational improvement 
of the faculty, 
3, Requests for transfer are handled in a satisfactory manner, 
k. Immediate supervisons do what they can to make working 
conditions satisfactory, 
5, Superiors are competent in their johs, 
6, Teacher corunittee work operates well, 
7, The parents appreciate the work teachers are doing and the 
parents do not interfere with the work of the teachers. 
Going through the view of different authors ahoiit the factors which 
effect teachers morale as mentioned ahove we conclude (as pointed 
out hy Ovard ) that there are two main categories of factors that 
affect the morale of the staff material factor and human factor. 
Both are important and each has a place. More emphasis for improve-
ment has been given to the material factors, yet the human factors 
are probably more significant in a long time range programme of 
morale improvement. 
CHAPTER - II 
PURPOSE OF THE STUDY AND REVIEW OF RELATED RESEARCHES. 
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IMPORTANCE OF TEACHER MORALE : -
The ex i s t ence as wel l as the p r o g r e s s of a n a t i o n t o a g r e a t 
e x t e n t , depends on the educa t iona l i n s t i t u t i o n s . The advance-
ment of a n a t i o n may be judged from the s t anda rds of the educa-
t i o n a l i n s t i t u t i o n s of the c o u n t r y . 
In recen t yea r s we have no t i c ed a high degree of u n r e s t and 
d i s c o n t e n t no t only among s t u d e n t s , bu t a l s o among t eache r s of 
v a r i o u s educa t iona l i n s t i t u t i o n s . The d i s s a t i s f a c t i o n among the 
t e a c h e r s i s expressed in the form of s t r a i n e d r e l a t i o n s . The 
s o c i a l s c i e n t i s t s have been confronted wi th the problem of d i s -
cover ing the f a c t o r s r e s p o n s i b l e f o r the i n c r e a s e d s t r a i n e d 
r e l a t i o n s of t e a c h e r s and growing v i o l e n t behav iour of s t u d e n t s , 
R e l i s a t i o n of the goa l s of educa t ion i s c l o s e l y and p o s i t i v e l y 
r e l a t e d to school environment and t eache r s mora l e . The b e s t 
school systems are those in which a d m i n i s t r a t o r s , t e ache r s 
and p a t r o n s a re working t o g e t h e r on t h e i r problems. The 
development of morale may s t a r t w i th the day the i n d i v i d u a l i s 
employed. Teachers new to the school system, exper ience a v a r i e t y 
of problems, such as ad jus t ing to the teaching ass ignment , 
g e t t i n g acquain ted wi th the community system and school coming 
t o know co l l eagues wi th in the b u i l d i n g and the systems as a 
whole . The p r i n c i p a l and e x i s t i n g s t a f f must help such t e a c h e r s 
t o overccme these problems so as t o bu i ld -up t h e i r mora le . The 
s p i r i t of morale which i s demanded in our t ime , imp l i e s u n i f i e d 
e f f o r t s in which compromises and even persona l s a c r i f i c e s are 
aanade because of the worth of tl«i school to which a l l members 
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of t h e g roup a r e c o m n i t t e d . 
M o r a l e i s ha rd t o d e f i n e b u t e a s y t o r e c o g n i z e . I t c o n s i s t s of 
t h e f e e l i n g s t h a t each s t a f f member has a b o u t h i s r e l a t i o n s h i p s 
w i t h o t h e r s , Scane t e a c h e r s come t o schoo l e a c h day w i t h h i g h 
h o p e s and a good f e e l i n g a b o u t what w i l l p r o b a b l y happen t h a t 
d a y . They may f i n d i t e m b a r r a s s i n g t o a d m i t , b u t t h e y l i k e t h e 
k i d s , t h e y l i k e t h e i r c o l l e a g u e s and t h e y e n j o y l i f e i n t h e i r 
s c h o o l . They o f t e n r e f u s e a t t r a c t i v e o f f e r s t o work i n o t h e r 
s c h o o l s b e a c u s e t h e y f i n d l i f e so r eward ing where t h e y a r e . 
O t h e r t e a c h e r s a r e r e a l l y d e p r e s s e d and f e a r f u l a b o u t t h e i r w o r k . 
They d read Mondays, K e l l e y has p o i n t e d o u t t h a t s u c h t e a c h e r s 
may be p r o d u c t s of an u n p r o m i s i n g work e n v i r o n m e n t , 
PURPOSE OF THE STUDY : -
The p r e s e n t a t t e m p t t o d e a l w i t h t h e t e a c h e r s m o r a l e of d i f f e r e n t 
t y p e s of s c h o o l s was t h e r e s u l t of t h e i m p o r t a n c e of t e a c h e r 
m o r a l e i n b u i l d i n g good s t a n d a r d s of our e d u c a t i o n a l I n s t i t u t i o n s 
w h i c h i n t u r n h e l p on t h e advancement and a c h i e v e m e n t of a 
n a t i o n . The s t u d y aims a t s t u d y i n g c o m p a r i t i v e l y t h e t e a c h e r 
m o r a l e i n s c h o o l s a f f i l i a t e d t o C . B . S . E . , A.M.U. , A l i g a r h , 
r e s i d e n t i a l s c h o o l s and p r i v a t e s c h o o l s . The main i d e a i s t o 
f i n d ou t a s t o how s c h o o l s i n c l u d e d i n t h e s t u d y d i f f e r from 
e a c h o t h e r a s r e g a r d s t e a c h e r m o r a l e , 
STATEMENT OF THE PROBLEM : -
K e e p i n g i n v i e w , t h e p u r p o s e of t h e s t u d y as s t a t e d above , t h e 
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m o r a l e i n s c h o o l s a f f i l i a t e d t o C . B . S . E . , A.M.U. A l i g a r h , 
R e s i d e n t i a l s c h o o l s and p r i v a t e s c h o o l s " , 
HYPOTHESIS : -
The above i n v e s t i g a t i o n was c a r r i e d on t h e n u l l h y p o t h e s i s i . e . 
t h e r e i s no s i g n i f i c a n t d i f f e r e n c e i n t e a c h e r s ' m o r a l e i n t h e 
d i f f e r e n t t y p e s of s c h o o l s s e l e c t e d f o r t h e s t u d y . 
REVIEW OF THE RELATED RESEARCHES : -
R e l a t e d s t u d i e s n o t on ly i n c l u d e d i s s e r t a t i o n s , t h e s i s h u t a l l 
t y p e s of b o o k s , e n c y c l o p e d i a s , m a g a z i n e s , j o u r n a l s , r e p o r t s of 
s u r v e y s , news p a p e r s , y e a r b o o k s , e t c . The s t u d y of t h e s e s o u r c e s 
h e l p up i n knowing what has a l r e a d y been done i n t h e f i e l d s , which 
p a r t i c u l a r me thods and t o o l s have been u s e d , what a r e t h e f i n d i n g s 
and what c o n c l u s i o n s have been drawn. The s t u d y of a l l t h e s e 
s o u r c e s e l i m i n a t e u n n e c e s s a r y r e p e t i t i o n and h e l p s u s i n s i e v i n g 
o u r p r o b l e m s . 
The s u c c e s s of any e d u c a t i o n a l programme however w e l l p l a n n e d 
i t may b e , depends upon t h e t e a c h e r p e r s o n n e l s as t h e y a r e t h e 
backbone of a l l e d u c a t i v e p r o c e s s e s . I t i s t h e r e f o r e e s s e n t i a l 
and i m p o r t a n t t h a t t h e t e a c h e r s i n ou r s c h o o l s a r e p r o v i d e d w i t h 
a l l n e c e s s a r y f a c i l i t i e s and good work ing c o n d i t i o n s . I n t h i s 
r e s p e c t t h e r o l e of t h e a d m i n i s t r a t o r , t h a t i s , t h e p r i n c i p a l 
i s v e r y i m p o r t a n t . The s c h o o l a d m i n i s t r a t o r s w i t h t h e i r good 
b e h a v i o u r b o o s t t e a c h e r ' s m o r a l e so t h a t t h e y may be a b l e t o p u t 
i n maximum e f f o r t s f o r t h e e d u c a t i o n of t h e c h i l d , 
1 . A n g e l l R . C . , "The Campus" i s of t h e o p i n i o n t h a t n o t o n l y 
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does morale r e f e r t o the c o n d i t i o n s p r e s e n t when a l l members of 
a c o l l e g e group a re working towards commonly unders tood g o a l s , 
h u t i t a l so depends upon the r e d i r e c t i o n of a c t i v i t i e s t h a t a re 
n o t in sympathy wi th the aims of the group, 
(Appleton - Century, pg - 239, 1928) 
2 , Hoppe, F, "Success and f a i l u r e " says t h a t i n the deve lop-
ment of morale the immediate goa l s a re of ten as impor tan t 
as the more remote g o a l s . (Summary Account in Lewln Kur t , 
Dynamic theory of p e r s o n a l i t y , Mc Graw H i l l , 1935) 
3 , E l l s w o r t h A.S, and Bogardus, E ,S , i n "Measurement in group 
work" and tennings Helen,H, in "Leadership in I s o l a t i o n , " 
a r r i v e d a t the r e s u l t t h a t group morale i s i n e x t r i c a b l y 
r e l a t e d t o l e a d e r s h i p , (Sociology and Soc ia l Research, 
23 : 62-70) 1938. 
^ , According t o American Cranmission on Educat ion for mora le , 
Group morale i s not the sum t o t a l of i n d i v i d u a l morale ; 
i t has an i d e n t i f y of i t s own. (S2nd yea r book N.E.A, , 
A.A.S.A., pg - 29 ( 19^1 ) 
5» Watson, Goodwin, "The s u r p r i s i n g d i s cove ry of morale" 
concluded t h a t morale i s r e l a t e d t o i n t e r p e r s o n a l r e l a t i o n s 
and group s t r u c t u r e ( p r o g r e s s Ed 19 : 33 - ^ 1 , 19^2 ) 
6 . Bare l a s , Alex and LoAirin K u r t , " Tra in ing in Democratic 
l e a d e r s h i p , " L i p i t t , Ronald, "from Domination to Leader-
sh ip" are of the opinion t h a t "Training of democratic 
l e a d e r s h i p fo r l e a d e r s w i l l have a marked improvement 
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on the morale of t h e i r co-workers, (Journal of ahnoitnal and 
Social Psychology, 37 115 - 19, 19^2 ) 
7 , Chein, I s ldo r , "The meaning of morale in r e l a t ion to morale 
building and morale research", and Haisen, B.C.,"Administra-
t ive Aspects of teacher morale, " both of them agree tha t 
the goals tha t a college and i t s cons t i tuent group hold for 
themselves and a sense of advancement towards reaching them 
are two things which are very important per group morale, 
( Psychol. R. 50, 311 - 29, 19^3 ) 
8 , Allport , G.W. "Restoring Morale in occupied t e r r i t o r y " and 
Chein I s ido r are of the opinion that goals provide d i rec t ion 
and motivational power. (Public Opinion, Q-7, 6o6 - 17, 19^3) 
9 , According to Jennings, "Leadership and I s o l a t i o n , " Newcomb's 
contr ibut ion consis ts in disclosing tha t i t i s the in t e rpe r -
sonal and network bonds between persons tha t are the g r e a t e s t 
force of a l t e r ing a t t i t u d e s . ( Longman pg - 2^i0, 19^3) 
10. Ferguson, L.¥. , "The Relation of Primary Social Atti tude 
Variables to National Morale," and Katz Daniel "Students 
At t i t udes , " found that Morale i s expressed in Att i tude 
(American Sociology R, 9 : pg 19^, 19^^) 
1 1 . Klein, D.B, "Mental Hygiene" and Ryan W.C., "Mental Hygiene 
through education says t h a t , morale i s inex t r icad ly re la ted 
to mental hygiene. (The Psychology of personal adjustment. 
Holt, pg - k98, 19^4 ) 
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12, Mayo Elton, "The Social Problems of an Indus t r i a l C i v i l i -
sa t ion ," According to him. Morale i s the maintenance of 
cooperative l i v ing . ( Graduate school of Business Adminis-
t r a t i o n , Division of Research, Harward Univers i ty , pg 150,19^5) 
1 3 . Hentey , J . L . , "Leadership or Administration" and Hansen 
B.C., "Administrative aspects of teachers Morale," both of 
them agree tha t i f morale i s to be genuinly high, vision and 
purpose must be shared and pol ic ies must be made by repre-
senta t ives of a l l groups in a college col lege community. 
( Official Report N.E.A.A.,A.S.A. Pg 98 - 105, 19^6 ) 
1^, According to Monroe, Encyclopaedia of Educational Research, 
the following cha rac t e r i s t i c s have been found to pranote 
high morale. 
a) High group pa r t i c ipa t i on 
b) Group sa t i s f ac t i on 
c) Group cohesion and uni ty 
d) Group incent ives and shared purposes 
e) Harmony in group mores 
f) a sense of group ego 
g) a group c r e a t i v i t y , and 
h) good interpersonal re la t ionsh ips with groups and good i n t e r -
group r e l a t i o n s . ( Macmillan Co. pg 13^2, 1952 ) 
15. Hall Robert K. and others indicated that the rank order of 
major annoyances and disadvantages as reported by teachers 
in Ceylon was : salary too low, unfavourable working condi-
t ions , l i t t l e appreciation of real value of teacher social 
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p r e s t i g e too low, promotion too slow, too much supervision by others 
who often are not qual i f ied , too many pet ty r e s t r i c t i o n s and routine 
c l e r i c a l johs, considerable nervous s t r a i n and too l i t t l e opportunity 
fo r crea t ive work, ( The year hook of Education world Bk, pg 587, 1955) 
16, Hunter, Elword, C, "Atti tudes and professional re la t ionships 
of teachers : A study of teacher morale," made a study of 
teacher morale and found tha t more than half the teachers 
believed t h a t the teachers were not competent in handling a 
typical s tudent , school d i sc ip l ine was not whole-some, supplies 
and equipment were inadequate, teaching load was too heavy, 
there was f inancia l insecur i ty , recognition and reward for 
exceptional services was lacking, worth was not properly 
educated and advancement and promotions were not on meri t . 
( A study of teachers morale, J.Exp. Ed, 23 : 3^5 - 52, 1955 ) 
17, Synder, W.U. "Recent inves t iga t ions of mental hygiene in schools. 
His inves t iga t ion revealed tha t teachers f e l t tha t t he i r 
major problems resul ted from unsa t i s fac tory po l i c i e s of 
school administrat ion, inadequate grievience channels, 
inadequate supervision and superimposed methods, d tsproport inate 
recognition and unsa t i s fac tory personal r e l a t i o n s , (Ed. Res. 
B-2^, pg k6 - h8f 1966 ) 
18, Kothai P i l l a i in his research for Ph.D. "Organisational cl imate, 
teacher morale and school qua l i ty , " found the following 
dimensions of morale ; 
a) Curr icular i s sues , 
b) School f a c i l i t i e s . 
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d) Community support of education, 
e) rapport among teachers 
f) teacher's salary 
g) t e ache r ' s s a t i s f ac t ion with teaching 
h) t e ache r ' s rapport with p r inc ipa l , and 
i ) t e ache r ' s s ta tus and load of work. (M.S.U. University Baroda,1973 
19, Dekhtawala, P.B. "Teacher morale in secondary schools of 
Gujarat found that 
i ) There was s igni f icant re la t ionship hetween teachers morale 
and achievement of s tudents , 
i i ) The older teachers and married teachers had higher morale 
than t h e i r counter pa r t , and 
i i i ) No significemt re la t ionsh ip hetween t eache r ' s morale and 
t eache r ' s experience, (M.S.U. 1977 ) 
from theo re t i ca l deductions and fran the above mentioned research 
f indings , i t would seem tha t high degree of morale wi l l he found 
in the t o t a l group and subgroups when they have a mind-set charac-
t e r i sed by an unshaken confidence in a pa t t e rn of values,common 
purposes, and goals establ ished by the whole i n s t i t u t i o n community 
adminis t ra tors , staff and s tudents , leadership which i s democratic 
and permits optimum but not maximum freedcan, promotes high morale 
when the cha rac t e r i s t i c s of a good group work, such as group ego, 
shared purposes, good personal re la t ions and the l i k e , prevai l a 
high degree of morale wi l l e x i s t . 
Conclusions drawn from the s tudies on t e a c h e r ' s morale are as follows : 
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l e a d e r s h i p ( 6 ) 
2 , High morale i s the maintenance of c o o p e r a t i v e l i v i n g and 
working t o g e t h e r (13) , ( 12) - good i n t e r p e r s o n a l r e l a t i o n -
sh ip s ( 1 4 ) , 
3 . Morale i s i n e x t r i c a b l y r e l a t e d to mental hygiene. 
k. Morale i s a f fec ted by u n s a t i s f a c t o r y p o l i c i e s of school 
a d m i n i s t r a t i o n , u n s a t i s f a c t o r y pe r sona l r e l a t i o n s and un-
s a t i s f a c t o r y working c o n d i t i o n s ( 1 5 ) , ( 1 7 ) , ( 1 8 ) , 
5» S i g n i f i c a n t r e l a t i o n s h i p between t e a c h e r morale and 
s t u d e n t ' s achievement ( 1 9 ) . 
NOTE :The numbers in b r a c k e t s i n d i c a t e the s e r i a l number of 
r e sea r ches on morale d i scussed in p r e v i o u s pages . 
CHAPTER - III. 
DESIGN OF THE STUDY. 
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PLAN AND PROCEDURE OF TI^ IE STUDY : -
The p r e s e n t s t u d y has been p l a n n e d a c c o r d i n g t o c o m p a r i t i v e s u r v e y 
method of r e s e a r c h , ' S u r v e y ' - i s a method i n which t h e g e n e r a l 
p r o c e d u r e s i m p l i e d a r e i n s t u d i e s , t h a t have f o r t h e c h i e f p u r p o s e 
of t h e d e s c r i p t i o n of a phenomenon i n c o n t r a s t t o a s c e r t a i n i n g what 
c a u s e them o r what t h e i r v a l u e s and s i g n i f i c a n c e a r e . 
I n a c c o r d a n c e w i t h t h e above men t ioned me thod , t h e i n v e s t i g a t o r 
p r o p o s e d t o c o l l e c t i n f o r m a t i o n r e g a r d i n g t h e p r i n c i p a l ' s b e h a v i o u r 
and what t h e t e a c h e r s t h i n k a b o u t him, w h e t h e r he i s v e r y much l i k e d 
b y t h e t e a c h e r s o r i s d i s l i k e d ? What a r e t h e p o i n t s of l i k i n g and 
d i s l i k i n g ? What a r e t h e q u a l i t i e s t h a t a r e v e r y much p r a i s e d by 
t h e t e a c h e r s and what a r e t h e q u a l i t i e s which a r e n o t f a v o u r e d by 
t h e s t a f f ? The t e a c h e r s as w e l l as t h e p r i n c i p a l s c o - o p e r a t e d w i t h 
t h e i n v e s t i g a t o r and gave t h e i r u n p r e j u d i c e d o p i n i o n r e g a r d i n g t h e 
b e h a v i o u r of t h e p r i n c i p a l i n t hc r i r s c h o o l s i . e . s c h o o l s a f f i l i a t e d 
t o t h e C e n t r a l Board of S e c o n d a r y E d u c a t i o n , A.M.U. A l i g a r h , R e s i d e n -
t i a l s c h o o l s and P r i v a t e s c h o o l s , 
SAMPLE OF THE STUDY : -
The i n v e s t i g a t o r , i n o r d e r t o f i n d out c o m p a r i t i v e b e h a v i o u r of t h e 
p r i n c i p a l ' s , c o l l e c t e d d a t a from e i g h t s c h o o l s . T h e r e f o r e t h e i n -
v e s t i g a t o r s e l e c t e d two s c h o o l s a f f i l i a t e d t o C e n t r a l Board of 
S e c o n d a r y E d u c a t i o n , two s c h o o l s m a i n t a i n e d by A.M.U. A l i g a r h two 
r e s i d e n t i a l s c h o o l s and two p r i v a t e s c h o o l s . The schoo l t h a t had 
b e e n s e l e c t e d f o r t h e s t u d y a r e as foblows : 
A) S c h o o l s a f f i l i a t e d t o t h e C e n t r a l Board of Seconda ry E d u c a t i o n 
1) Our l a d y of F a t i m a H i g h e r Seconda ry S c h o o l , A l i g a r h . 
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ii) Aligarh Public School, Aligarh. 
B) Schools affiliated to A.M.U. Aligarh : 
i) Abdullah Girls High School, A.M.U. Aligarh. 
ii) S.T. High School, A.M.U. Aligarh. 
C) Residential Schools : 
i) Scindia Kanya Vidyalaya, Gwalior (M.P.) 
ii) The Scindia School, Fort Gwalior (M.P.) 
D) P r i v a t e Schools : 
i ) I q r a Publ ic School , Al igarh , 
i i ) Meera-Neehar P u b l i c School, A l i g a r h , 
The t o t a l number of t e a c h e r s who re tu rned duly f i l l e d 
q u e s t i o n n a i r e s was 195* 
TOOLS USED : -
I n o rder t o achieve the purpose of the s tudy , the i n v e s t i g a t o r 
used the t e ache r s morale s ca l e developed by Dr. M.Singh, Reader 
D e p t t . of Educat ion, A.M.U. Al iga rh , 
The t e a c h e r s morale Scale i s composed of Jk shor t d e s c r i p t i v e 
s t a t e m e n t s r e l a t e d to the day- to-day a c t i v i t i e s of t he 
p r i n c i p a l s in the schools which a f f e c t the t e a c h e r ' s m o r a l e . 
Responses of the t e a c h e r s a re recorded on a t h r e e p o i n t s c a l e 
i . e . ' v e r y o f t e n , ' ' o f t e n ' and r a r e l y ' . 
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RELIABILITY OF THE SCALE : -
R e l i a b i l i t y i s the most fundamental q u a l i t y which any measuring 
i n s t rumen t should p o s s e s s . The r e l i a b i l i t y of the above 
s c a l e was found through s p l i t - h a l f method and a f t e r applying 
the Spearman Brown Prophecy fonnula , i t came to 0 .98 which i s 
ve ry h igh . The s c a l e i s thus the most r e l i a b l e , 
VALIDITY OF THE SCALE ;-
The validity of the above scale was determined by means of 
judgement method (Garret, pg 335). The scale was found to 
be valid also. Thus the tool used in this study is the most 
reliable and valid, 
ADMINISTRATION OF THE SCALE :-
Before administrating the scale following instructions were 
explained to the teachers orally as well as written on the 
questionnaire. The letter of instructions is given in the 
Appendix 'B', 
For administering the questionnaire, the investigator took 
recommendation letter from the chairman, Department of 
Education, A,M.U. Aligarh, in order to take the permission 
of the principals of all selected schools. 
Teachers were contacted individually and the purpose of the 
study was also explained to them. Instructions for filling 
the questionnaire were given orally and explained through 
examples to the teachers that how to put a tick mark against 
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d i f f e r e n t a l t e r n a t i v e s . They were a l s o t o l d t h a t t h e i r v i ew 
p o i n t would he k e p t c o n f i d e n t i a l and so t h e y shou ld g i v e 
t h e i r f r e e and f r a n k o p i n i o n abou t d i f f e r e n t i t e m s . Each 
t e a c h e r was g i v e n a copy of t h e q u e s t i o n n a i r e d u r i n g t h e 
s c h o o l h o u r s w i t h t h e r e q u e s t t h a t t h e y s h o u l d r e t u r n i t d u l y 
f i l l e d i n a day o r t w o . 
The i n v e s t i g a t o r v i s i t e d a l l s e l e c t e d s c h o o l s a number of 
t i m e s t o c o l l e c t t h e f i l l e d q u e s t i o n n a i r e s . I t t o o k a l o t 
of t i m e and enei-gy, b u t i t ims e n c o u r a g i n g t o n o t e t h a t 195 
q u e s t i o n n a i r e s of t h e t e a c h e r s , from e i g h t s e l e c t e d s c h o o l s 
w e r e r e c e i v e d back p r o p e r l y f i l l e d . 
SCORING OF THE QUESTIONNAIRES : -
The f o l l o w i n g p r o c e d u r e was adop ted f o r t h e t a b u l a t i o n of d a t a : 
i ) The f r e q u e n c i e s of d i f f e r e n t r e s p o n s e s were r e c o r d e d 
on a t h r e e p o i n t s c a l e . 
i i ) Responses were c o n v e r t e d i n t o s c o r e s f o r e a c h 
s t a t e m e n t by a s s i g n i n g t h r e e marks f o r ' v e i y o f t e n ' , 
two f o r ' o f t e n ' and one mark f o r ' r a r e l y ' . 
i l l ) A r i t h m e t i c mean f o r each s c h o o l was c a l c u l a t e d , 
i v ) S t a n d a r d d e v i a t i o n f o r each s c h o o l was c a l c u l a t e d . 
v) Combined a r i t h m e t i c means and s t a n d a r d d e v i a t i o n s were 
c a l c u l a t e d f o r e a c h group i . e . s c h o o l s a f f i l i a t e d t o 
C e n t r a l Board of Secondary E d u c a t i o n , s c h o o l s a f f i l i -
a t e d t o A.M.U. A l i g a r h , P r i v a t e and R e s i d e n t i a l s c h o o l s , 
r e s p e c t i v e l y . 
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vi) Significance of difference between the means of C.B.S.E. 
Schools Vs. A.M.U. Allgarh schools, C.B.S.E. schools Vs. 
P Private schools, C.B.S.E. schools Vs. Residential schools 
A.M.U. Allgarh schools Vs. Private Schools, A.M.U. Aligarh 
schools Vs. Residential schools, and Private schools 
Vs. Residential schools were calculated, 
vii) Significance of difference between the means of the 
schools within one group were calculated, 
STATISTICAL TREATMENT OF THE DATA :-
For the comparison of teacher morale in the four categories 
of the schools, they were scored separately and 'mean' and 
'standard deviation' were also calculated. With the help 
of means and standard deviations, the significance of differ-
ence between the means were calculated. The results thus 
obtained were tested for their significance, the level of 
signlficane being kept at 01 and 05. The following formulae 
were used. 
M = 
S.D.= 
Ex 
N 
E^^ - ( Ex )^ 
N N 
COMBINED MEANS M. N. M^ No 
1 1 + d, £, 
N^ + Ng 
Where , 
t = 
N 
N 
M 
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M, - M^ 
2 2 
SD, '^ SD^'^ 
1 + 2 
N^- 1 Ng - 1 
Ex = sum of s c o r e s 
N = Number of c a s e s 
S.D. = S t a n d a r d D e v i a t i o n 
= Number of c a s e s of one g r o u p 
2 = Number of c a s e s of o t h e r g roup 
1 = Meein of one group 
Mg = Mean of o t h e r g r o u p . 
CTL\i'TER - I V . 
PRESENTATION .\ND i\NALYSIS OF TIIE DATA, 
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In the previous chapter, the inves t iga to r discussed the plan and 
procedute of the study. On the basis of the procedure discussed 
in that chapter, the present chapter i s devoted to presenta t ions 
i n t e r p r e t a t i o n and analysis of the data . The following tab les 
have been prepared for t h i s purpose : 
i . Table No, 1-8 have been prepared schoolwise, showing the 
scores of a l l t eachers , indiv idual ly . This helped in 
calcula t ing the ar i thmet ic mean, Which was calculated 
for each school. On the basis of scores and a r i t lme t i c 
mean, standard devia t ion was also ca lcula ted , 
2, Table No. 9 - 1 2 have been prepared to ca lcula te the 
combined ari thmetic mean and standard deviation in the 
schools, a f f i l i a t e d ' t o the Central Board of Secondary 
Education, A.M.U,, Aligarh, Resident ial and Pr ivate Schools, 
3 , Table No, 13 - l6 have been prepared in order to find 
out the significance of difference, the a r i t tme t i c means 
of a l l groups of schools, namely schools a f f i l i a t e d to 
the Central Board of Secondary Education, A.M.U, Aligarh, 
Residential and Pr iva te Schools, 
k. Table No, 17-22 have been prepared to compute s ignif icance 
of difference between the means of a l l groups of schools 
i . e . Central Board and Pr iva te , Universi ty and P r iva t e , 
Residential and Central Board, Univers i ty and Resident ia l 
schools. University and Central Board schools, and Pr ivate 
and Residential schools. 
TABLE NO, I 
CALCULATION OF MEAN AND STANDARD DEVIATION OF OUR LADY 
OF FATIMA mGHER SECONDARY SCHOOL (PUBLIC SCHOOL ) 
X 
79 
7 2 
6 1 
59 
6 1 
6 1 
67 
69 
60 
8 1 
6 1 
57 
57 
EX 
2 EX"^  
N 
M 
S . D . = 
\ 
- J 
= 
X 
62^1 
518^ 
3721 
3^81 
3721 
3721 
^^89 
^761 
3600 
6561 
3721 
32^9 
32^9 
1618 
106058 
= 25 
Ex 
N 
IEX^ 
106058 -
25 
142^2.32 -
53.65 
7.32 
1618 
25 
\ N '' 
(64 .72)^ 
4188,67 
X 
61 
55 
59 
66 
71 
60 
62 
75 
53 
72 
67 
72 
64.72 
2 
X 
3721 
3025 
3481 
4356 
5041 
3600 
3844 
5625 
2809 
5184 
4489 
5184 
N 25 
S .D. = I Ex^ 
N 
( Ex_s 2 
/96603 
- ( 61 .88 ) 
30 
J 3 8 6 4 . 1 2 - 3829 .13 
5 . 9 1 
0 
TABLE NO. 2 
C.\LCULATION OF MEAN AND STANDARD DEVIATION OF ALIGARII PUBLIC 
SCHOOL ( PUBLIC SCHOOL ) 
X X^ X X" 
53 2809 67 '4^89 
65 ^225 76 5776 
64 4096 59 3481 
56 3136 53 2809 
56 3136 66 4356 
60 3600 67 4489 
60 3600 63 3969 
63 3969 62 3844 
64 4096 59 3481 
7 2 5184 56 3136 
69 4761 64 4096 
56 3136 65 4225 
52 2704 
Ex _ 1547 
M = - 6 1 . 8 8 
TABLE NO. 3 
CALCULATION OF MEAN AND STANDABD DEVIATION OF ABDULLAH GIRLS 
HIGH SCHOOL (UNIV. SCHOOL) 
2 2 
X X^ X X 
68 ^ 6 2 ^ 68 ^i62^ 
eii 4096 78 6084 
63 3969 54 2916 
ek 4096 67 4489 
ii7 2209 62 3844 
6 1 3721 76 5776 
68 't624 58 3364 
76 5776 74 5476 
8 2 5724 68 4624 
85 7225 53 2809 
72 5184 54 2916 
k8 2304 67 4489 
4 5 2025 
Ex = 1622 
Ex^ = 107988 
N = 25 
M = ^ ^ = 1622 
N " T T " 6 4 , 8 8 
Ex^ - / Ex >, 2 ; r - - ( f^) 
107988 
- ( 6 4 . 8 8 )• 
25 
/4319 .52 - 4 2 0 9 . 4 1 
v j l l O . l l 
-^i-
TABLE NO. k. 
CALCULATION OF MEAN AND STANDARD DEVIATION OF 
S.T. HIGH SCHOOL ( UNIVERSITY SCHOOL) 
X 
74 
6k 
66 
67 
kS 
75 
57 
67 
60 
6k 
65 
56 
6 9 
Ex 
Ex^ 
N 
M 
S .D. 
^ 
= 
= 
= 
= 
= 
X^ 
5^76 
4096 
4556 
4489 
2116 
5625 
3249 
4489 
3600 
4096 
4225 
3136 
4761 
1638 
108726 
25 
Ex 
N 
/ 1 . ' 
\/ N 
/108726 
V 25 
/4 349 .04 
^56 .17 
7 . 4 9 
1638 
2^ 
/ Ex 
N 
-
= 
) ' 
(65 
4292 
X 
65 
75 
61 
53 
75 
72 
67 
72 
57 
74 
73 
64 
6 5 . 5 2 
. 5 2 ) ^ 
. 87 
x2 
4225 
5625 
3721 
2809 
5625 
5184 
4489 
5184 
3249 
5476 
5329 
4096 
-^l 
X 
80 
7^ 
70 
6 1 
59 
6 1 
66 
6 1 
68 
60 
78 
6 1 
57 
Ex 
o 
Ex" 
N 
M 
S .D. 
CALCULATION OF 
SCINDIA 
= 
= 
= 
= 
X^ 
6400 
5^76 
4900 
3721 
3481 
3721 
4356 
3721 
4624 
3600 
6084 
3721 
3249 
1571 
100001 
25 
Ex 
N 
\V' -
j 100001 
J 25 
J 4 0 0 0 . 0 4 
J5I.8 
TABLE NO. 5 
MEAN AND 
SCHOOL ( 
STANDARD DEVIATION 
RESIDENTIAL SCHOOL) 
X 
55 
59 
68 
61 
55 
56 
52 
65 
70 
56 
57 
61 
1571 
25 
( 6 2 . 8 4 ) ^ 
- 3948 .86 
= 7 . 1 5 4 . 
62 , ,84 
OF 
• 
X^ 
3025 
3481 
4624 
3721 
3025 
3136 
2704 
4 225 
4900 
3136 
3249 
3721 
X 
67 
59 
62 
60 
67 
60 
6h 
57 
68 
7^ 
6 1 
8 3 
67 
Ex 
Ex2 
N 
M 
S . D . 
C.UCULATION 
S 
o 
^^i89 
3^81 
38^1^ 
3600 
^489 
3600 
4096 
32^9 
462^ 
5^76 
3721 
6889 
^^89 
l6Ji9 
110207 
25 
Ex 
N 
• i . - • 
* / 110207 
/ ^ 4 0 8 . 2 
Pl.lb 
7 . 5 8 
- ^ 5 -
TABLE 
OF MEAN 
.K.V. ( 
16^9 
25 
/ Ex 
^ N 
- ( 
NO. 6 . 
AND STANDARD DEVIATION 
RESIDENTIAL SCHOOL) 
X 
68 
72 
69 
61 
68 
58 
73 
59 
56 
56 
80 
80 
65.96 
) ' 
65.96 ) ^ 
- '^350.72 
OF 
9 
X" 
k62k 
518k 
^761 
3721 
^624 
336^ 
5329 
3^81 
3136 
3136 
6400 
6^00 
- ^ 4 -
TiVBLE NO. 7 
CALCULATION OF MEAN AND ST.4NDARD DEVIATION OF 
lORA PUBLIC SCHOOL 
X X^ 
57 32^9 
53 2809 
5^ 2916 
^ 8 230^ 
kl 2209 
51 2601 
66 ^356 
73 5329 
6 3 3969 
6^ ^096 
7 2 518^ 
58 336^1 
62 384^ 
59 3^81 
5 2 270^ 
Ex = 879 
Ex^ = 52415 
N = 15 
M = | 5 = 879 ^ 5 8 . 6 
N IT" 
I T S.D. = /Ex" - ( Ex_ ) 
JN N 
2 
i 52415 - ( 58 .6 y 
^ 3 4 . 9 4 . 3 = 3433 .96 
J60.34 = 7.76 
~^^5' 
X 
6 1 
56 
52 
55 
55 
60 
57 
59 
60 
59 
60 
64 
6 9 
58 
59 
E K 
Ex^ 
N 
M 
S .D . 
CALCUI 
MEERA 
= 
= 
= 
= 
TABLE : NO. 8 . 
^ATION OF MEM AND ST.\NDARD 
NEEIUR PUBLIC SCHOOL. 
x2 
3721 
3136 
270^1 
3025 
3025 
3600 
3249 
3481 
3600 
3481 
3600 
4096 
4761 
3364 
3481 
1743 
102035 
30 
Ex 
N 
/ Ex2 ( 
V N 
/102035 -
J 30 
/ 3401 .16 -
1 7 4 3 
30 
Ex . 2 
N 
{ 5 8 . 1 ) 
3375.61 
X 
55 
52 
50 
53 
51 
50 
52 
59 
60 
68 
63 
57 
61 
60 
68 
= 
0 
6^ 
DEVIATION OF 
5 8 . 1 
9 
x~ 
3025 
2704 
2500 
2809 
2601 
2500 
2704 
3481 
360',0 
4624 
3969 
3249 
3721 
3600 
4624 
/ 2 T : ^ 
- 46-
TABLE NO. 9. 
CALCULATION OF COMBINED ME.W AND STANDARD DEVIATION OF CENTRAL 
BOARD SCHOOLS. 
OUR LADY OF FATIMA 
M = 6h,12 
Ex^= 106058 
N = 25 
M = ^^ 1 % + ^^ 2 ^ 2 6 4 . 7 2 
N^ + N2 
^ 1618 + 1547 ^ 3^65 
50 50 
/ 2 2 
S.D.= / E ^ 1 + E^2 , . 2 
i N^^ N^ 
i202661 
~ / 50 - 4 0 0 6 . 8 9 
ALIGARH PUBLIC SCHOOL 
M = 6 1 . 8 8 
Ex^ = 96603 
N = 25 
X 25 + 6 1 . 8 8 X 25 
25 + 25 
6 3 . 3 . 
/106058 . 96603 . , , 0 6 . 8 9 
I 2 5 + 2 5 
= ^4053.22 - 4006.89 
= /^^33 6.80 
TABLE NO. 10 
CALaJLATION OF COMBINED ME.\N SND STANDARD DEVIATION OF 
UNIVERSITY SCHOOLS 
AB. GIRLS IgGII SCHOOL. S .T . IIEGJI SCHOOL. 
M = 6^ ,88 M = 6 5 . 5 2 
Ex^= 107988 Ex^= 108726 
N = 25 N = 25 
^^  " ^ ^ ^^2^2 ^ 64.88X25 + 65.52X25 
^ 1 ^ ^ 2 25 + 25 . 
1622 + 1638 
50 50 
2 ^ ^ = 65.2 
2 2 
Ex, + Ex7 s.D. = ^ : : ^ i — 1 _ : : ^ _ ^^^^2 ^ / W 9 8 8 . 1 0 8 7 2 6 _ , ^ 3 ^ ^ ^ ^ 
50 N^ + Ng 
/ 2 i 6 7 i i . , 2 5 , ^ , , " ^ y ^ ; ; ; ; 28 - 4251.04 
= (/83.24 = 9.12 
"<...,. 
^•>-^;^. 
-48 -
TABLE NO. 11 
CALCULATION OF COMBINED MEAN AND STANDARD DEVIATION OF 
RESIDENTIAL SCHOOLS. 
S.K.V. SCINDIA SCHOOL, 
M = 6 5 . 9 6 
Ex"= 110207 
N = 25 
M = 62.8^1 
Ex"= 100001 
N = 25 
M = >4 ^'l •*• ^ 2 ^'2 6 5 , 9 6 X 25 + 6 2 . 8 ^ X 25 
N^ + Ng 25 + 25 
16^9 + 1571 
50 
3220 
50 
GkA 
S.D. = / E x ^ _ ^ _ j _ E x / 
N, . N^ - ^''^ f iooooi + 110207 -k±^: 
50 
210208 
50 
4 1 4 7 . 5 6 = J 4 2 0 4 . 1 b - 4 1 4 7 . 3 b 
= / 5 6 . 8 7 . 5 3 
- 4 2 ) 
TABLE NO. 1 2 . 
CALCULATION OF COMBINED MEANS MD STANDARD DEVIATIONS OF 
PRIVATE SCHOOLS 
IQRA PUBLIC SCHOOL MEERA NEEHAR PUB.SCHOOL 
M = 5 8 . 6 
Ex^ = 52^15 
N = 15 
M = 5 8 . 1 
Ex^ = 10 2035 
N = 30 
M 
S .D. 
M^N^ + MgNg 
N , . N^ 
879 + 17^3 
^i5 
/ E X , 2 , 
Mkk^O 
58, 
2622 
4 ^ 
EXp 
in- - ^''y 
5387 .24 
. 6 X 15 + 5 8 . 1 X 30 
15 + 30 
5 8 . 2 
/52415 + 
i 15 + 
102035 . ( 5 3 ^ 2 ) 2 
30 
45 
J3432. 22 - 3387.24 
/ 4 4 . 9 8 6.70 
- 5 0 -
TABLE NO. 1 3 . 
CALCULATION OF SIGNIFIC.\1\TE OF DIFFERENCE BET\>TBIEN MEiLNS OF 
CENTRAL BOARD SCHOOLS. 
OUR LADY OF FATIMA 
M = 6 4 . 7 2 
S . D . = 7 . 3 2 
N = 25 
ALIG.PUB. SCHOOL. 
M = 6 1 . 8 8 
S .D. = 5 . 9 1 
N = 25 
M, - M^ 6 4 . 7 2 - 6 1 . 8 8 
fSD. 
N - 1 
SD, 
Np - 1 
( 7 . 3 2 ) 
2h 
(5 .91) 
2k 
2 . 84 
( 53.58 
24 
2.84 
J 3.68 
+ 
34.92 
24 
2.84 
1.91 
2.84 
I 2.23 + 1.45 
1.48 
d f . = 48 
The d i f f e r e n c e i s i n s i g n i f i c a n t a t b o t h ' 0 5 and ' 0 1 l e v e l and 
t h e r e f o r e t h e r e i s no s i g n i f i c a n t d i f f e r e n c e be tween t h e means of 
t h e C . B . S . E . S c h o o l s . 
- 5 1 -
TABLE NO. 1 ^ . 
CALCULATION OF SIGNIFICANCE OF DIFFERENCE BEWfEEN 
ME'VNS OF UNIVERSITY SCITQCLS. 
S . T . HIGH SCHOOL AB.GIRLS n. SCHOOL 
M 
S . D . 
N 
— 
= 
= 
65.52 
7.^9 
25 
M 
S.D. = 
N 
6^1.88 
1 0 . ' i 9 
25 
M ^ - M^ 
SD, 
N , - 1 
0 . 6 ^ 
SD, 
N 2 - 1 
6 5 . 5 2 - 6^u88 
' ( 7 . 4 9 ) 
24 
^ ( 1 0 . 4 9 ) 
24 
0 . 6 4 
1 6 . 1 0 110.04 
24 24 
r^ 53 + 4.58 
0.64 
/ 6.915 
0.64 
2.62 
0.24 
df. = 48 
Ins ign i f i can t at both *05 and "01 and therefore thr re i s no 
s ign i f i can t difference between the means of un ive r s i ty schools. 
'51-
TABLE NO. 15 
C \^LCULATION OF SIGNIFICANCE OF DIFFERENCE BE WEEN >iE/iNS OF 
RESIDENTIAL SCHOOLS 
S.K.V. SCINDIA SCHOOL 
M = 6 5 . 9 6 
S.D. = 7 . 5 8 
N = 25 
M = 6 2 , 8 4 
S.D. = 7 . 1 5 
N = 25 
= ^^ 1 - ^^ 2 
/ V , 
J ^r ^ 
o 
SDg" 
N - 1 2 
65.96 - 62.84 
( 7 . 5 8 ) " (7 .15) 
24 24 
%12 
57.4 51.1 
+ 
24 24 
3.12 
/ s . 39 + 2.13 
[ 
3.12 
4.53 
3.12 
2,12 1.47 
df 48 
Ins ign i f i can t at both '05 and '01 and therefore there i s no 
significemt difference between the means of Residential Schools, 
TABLE NO. 16. 
CALCULATION OF SIGNIFICANCE OF DIFFERENCE BET\/EEN 
MEANS OF PRIVATE SCHOOLS. 
I QUA PUBLIC SCHOOL MEERiV NEHIIUR PUB.S 
M = 5 8 . 6 
S.D. = 7 . 7 6 
N = 1 5 
M = 5 8 . 1 
S.D. = 5 .05 
N = 30 
M - M 
'SD, 
N , - l 
SD, 
N^- 1 
5 8 . 6 - 5 8 . 1 
( 7 . 6 ) -
15-1 
( 5 . 0 5 ) " 
3 0 - 1 
0 . 5 
157.7 
14 
25.5 
29 
57.7 
IF 
0 . 5 
25.5 
""29~ 
0 . 5 
I 4.12 + 0. 87 
0 .5 
2 .23 
0 . 5 
/T799' 
0 . 2 2 
df. = 43 
I n s i g n i f i c a n t a t both ' 0 5 and ' o l and t h e r e f o r e the re i s no 
s i g n i f i c a n t d i f f e r ence between the means of P r i v a t e Schools , 
TABLE NO. 1 7 . 
CALCULATION OF SIGNIFICANCE OF DIFFERENCE BETs^ EEN MEMS OF 
CENTRAL BORED AND PRIVATE SCHOOLS. 
CENTR.\L BOARD PRIVATE 
M = 6 3 . 3 
S.D. = 6 . 8 0 
N = 50 
M 
S.D. = 
N 
5 8 . 2 
6 ,70 
^5 
M, - M2 
2 2 
'SD^'^ SDg 
+ N . - 1 No-1 
1 2 
63 .3 - 58.2 
(6.80) '^ ^ (6 .70) 
k9 ^4 
^9 
5 . 1 
h6,2k kk,Q9 
kk 
5 . 1 
0.9^3 + 1.02 
/ 
5 . 1 
1.963 
5 . 1 
1.401 
3.64 
df. = 93 
The d i f f e r e n c e in means I s s i g n i f i c a n t a t ' 0 1 l e v e l . There i s 
high morale among t e a c h e r s in Centra l Board Schools as Compared 
t o P r i v a t e Schools , 
- 5 - 5 - -
TABLE NO. 18 
CALCULATION OF SIGNIFICANCE OF DIFFERENCE BET^^EN MEANS 
OF UNIVERSITY AND PRIVATE SCHOOLS. 
UNIVERSITY. 
M = 6 5 . 2 
S.D. = 9 . 1 2 
N = 50 
PRIVATE. 
M 
S.D. = 
N 
5 8 . 2 
6 .70 
^5 
M 
n^ - 2 
2 2 
— — + 
N^ - 1 N^- 1 
65 .2 - 58.2 
( 9 .12) ' ' ( 6.70) 
^9 kk 
83.17 
^9 
^^ .89 ] 1.697 + i . o : 
/ 2.717 1.6*18 
h,2k 
df . 93 
Dif fe rence of means i s s i g n i f i c a n t a t ' 0 1 l e v e l . There i s high 
morale i s t e a c h e r s of U n i v e r s i t y Schools as compared to Pv t , School; 
-Si-
TABLE NO. 19 
CALCULATION OF SIGNIFICANCE OF DIFFERENCE BETl/EEN MEi\NS 
OF RESIDENTIAL AND CENTRAL BOARD.SCHOOLS. 
RESIDENTIAL BOARD. CENTRAL BOARD. 
M 
S.D. 
N 
t 
6k.k 
7.53 
50 
'h - '': 
1 ^ ^  . . 
hi- ^ 
2 
SD/ 
N2-I 
M 
S.D. 
N 
= 
= 
— 
63.3 
6.80 
50 
6h,k 63.3 
(7.53) 
k9 
(6 .80) 
49 
1.1 
'56.70 ^ ^6.24 
^9 ^9 
1.1, 
/ : 157 + 0.9^*3 
1.1 
2.100 
1.1 
1.^^9 
= 0.759 
df 98 
Dif fe rence i s not s i g n i f i c a n t e i t h e r a t ' 05 or ' 0 1 l e v e l . 
There i s no d i f f e r ence in morale of t e a c h e r s of R e s i d e n t i a l 
Schools and Centra l Board Schools . 
- 5 7 -
TABLE NO. 20. 
aU^CULATION OF SIGNIFICANCE OF DIFFERENCE BETIVEEN MEAfJS 
OF UNIVERSITY AND RESIDENTIAL SCHOOLS. 
UNIVERSITY SCHOOLS 
M = 6 5 . 2 
S.D. = 9 . 1 2 
N = 50 
RESIDEXflAL SCHOOL 
M 
S.D. 
N 
n 
= 
= 
64.^ 
7.53 
50 
M, - M^ 6 5 . 5 - 6k,ij 
^ 2 
S D . " SDo 
1 + 2 
N ^ - 1 No - 1 
' ( 9 . 1 2 ) ^ ( 7 . 5 3 ) ^ 
k9 ^9 
h9 
0.8 
83.17 56.70 
+ 
h9 
0 .8 
/1 .697 + 1.1 57 
0 . 8 
2.85^ 
0 . 8 
1.689 
0.^7 
df . 98 
The d i f f e r e n c e i s not s i g n i f i c a n t a t ' 05 and ' 0 1 l e v e l . There i s 
no s i g n i f i c a n t d i f f e r ence in the morale of t e a c h e r s of U n i v e r s i t y 
and R e s i d e n t i a l Schools , 
- 5 8 -
TABLE NO. 21 
CALCULATION OF SIGNIFICANCE OF DIFFERENCE BET^ v^ EEN 
MEANS OF UNIVERSITY AND CENTRAL BOARD . 
UNIVERSITY 
M 
S.D. 
N 
t 
= 
= 
= 
• 
i 
6 5 . 2 
9 . 1 2 
50 
f SD,2 
N^-1 
^1 
+ 
- ^^2 
S D / 
No- 1 
CENTR.A.L BOARD. 
M 
S.D. 
N 
6 5 . 2 
( ( 9 . 1 2 ) " 
= 
= 
= 
+ 
6 3 . 3 
6 .80 
50 
6 3 . 3 
( 6 . 8 0 ) ^ 
^ 9 
^9 
^9 
1.9 
8 3 . 1 7 4 6 . 2 ^ 
+ 
^9 
1.9 
\ 1.697 + 0 . 9^*3 
1.9 
2 .6^0 
1.9 
1 .625 
1.16 
df 98 
The d i f f e r e n c e i s i n s i g n i f i c a n t a t b o t h *05 and ' 0 1 l e v e l . There-
f o r e t h e r e i s no s i g n i f i c a n t d i f f e r e n c e i n t e a c h e r m o r a l e of 
A.M.U. S c h o o l s and C . B . S . E . S c h o o l s . 
- 5 3 -
TABLE NO. 22 
Ci\LCULATION OF SIGNIFICANCE OF DIFFERENCE BEWEEN 
MEiVNS OF PRIVATE SCHOOLS AND RESIDENTIAL SCHOOLS. 
RESIDENTIAL SCI^OLS. PRIVATE SCHOOLS. 
M 
S.D. 
N 
t 
= 
= 
= 
6^1.4 
7.53 
50 
M^  -- M 
2 
Q 
N^ - 1 
M 
S.D. 
N 
. 
= 
= 
58.2 
6.70 
k5 
6^.4 - 58.2 
( 7 . 5 3 ) - ^ ( 6 .7)-
5 0 - 1 45 - 1 
'56.70 
49 
6 . 2 
/ 2.17 
6 . 2 
44.89 
44 
6 . 2 
6 . 2 
^1 .15 + l .O: 
1.47 
4 . 2 1 
df. = 93 
The d i f f e r e n c e in means i s s i g n i f i c a n t a t bo th ' 0 1 and '05 l e v e l . 
There i s high morale among t e a c h e r s in r e s i d e n t i a l schools as 
compared to the p r i v a t e s c h o o l s . 
- 60 -
INTERPRETATION OF THE RESULTS : -
Going t h r o u g h t h e t a b u l a t i o n of d a t a , t h e f o l l o w i n g a n a l y s i s 
c a n he o h s e r v e d . I t p r o v i d e s an answer t o t h e q u e s t i o n s 
posed i n t h e b e g i n n i n g , 
1 . Going t h r o u g h t a b l e No, 1-8 we n o t e t h e f o l l o w i n g 
p o i n t s , 
a ) The mean i s t h e h i g h e s t i n t h e s c h o o l s a f f i l i a t e d 
t o A.M.U. A l i g a r h , The p r i n c i p a l s of t h e U n i v e r s i t y 
s c h o o l s a r e more f r i e n d l y and s u c c e s s f u l . I f t h e 
s c h o o l s a r e hav ing good p r i n c i p l s and t e a c h e r s , i t 
w i l l a f f e c t t h e e n v i r o n m e n t and t h e q u a l i t y as w e l l 
as t h e qu£in t i ty of e d u c a t i o n would c e r t a i n l y i m p r o v e . 
I t i s obv ious from t h e above f i n d i n g t h a t r e s u l t s 
i n tie A.M.U. s c h o o l s v/ould be b e t t e r t h a n t h a t of 
C . B . S . E . s c h o o l s . R e s i d e n t i a l s c h o o l s as we l l as 
P r i v a t e S c h o o l s . 
b ) The combined mean of t h e A.M.U. s c h o o l s i s t h e h i g h e s t 
as compared t o C . B . S . E , s c h o o l s , R e s i d e n t i a l s c h o o l s 
and P r i v a t e s c h o o l s b u t t h e r e a r e m i n o r d i f f e r e n c e s 
i n t h e mean s c o r e s of A,M.U. s c h o o l s and R e s i d e n t i a l 
s c h o o l s and R e s i d e n t i a l s c h o o l s and C . B . S . E . s c h o o l s , 
c ) I t i s obv ious from T a b l e No, 7 , 8 and 12 t h a t t h e 
mean s c o r e i n t h e P r i v a t e Schoo l s i s t h e l o w e s t 
- 61 -
as compared to C.B.S.E. schools, A.M.U. schools and Residential 
schools . This shows tha t the a t t i t ude of the p r inc ipa l s 
towards the teachers i s not sound. The r e su l t i s that there 
are unfriendly re la t ions between the p r inc ipa l s and teachers . 
This d i r e c t l y affects the education. I t may he out of the 
reasons tha t the average achievement of Pr iva te Schools 
students i s very poor. I t shows the qual i ty and quantity 
of education being provided to them. 
d) Among a l l the schools the mean was lowest in Meera 
Neehar Public School, Aligarh and was the highest 
in Scindia Kanya Vidyalaya, Gwalior. 
2, Visualising table No. 13-16, we observe that s ig -
nif icance of difference between the means with in 
the groups i s ins ign i f i can t which shows that there 
i s no s igni f icant difference in the teacher morale 
of Our Lady of Fatlraa Ilr. Sec. Schools and Aligarh 
Public School, Abdullah Gir ls High School and S,T. 
High School, the Scindia School and Scindia Kanya 
Vidyalaya, and Meera Neehar Public School and Iqra 
Public School. 
3 . 
a) Going through the table No. 17 we find that the 
difference between means of Central Board Schools 
and Pr ivate Schools i s s ign i f icant at *05 and'Ol 
l eve l s which XXK shows that there i s high morale 
among teachers in C.B.S.E. schools as compared to 
- 62 -
Pr iva te schools, 
b) I t i s obvious from tab le No. 18 the difference 
between means of A.M.U. schools and Pr iva te schools 
i s s ign i f icant at '05 and'Ol l e v e l . This shows 
tha t there i s high morale in teachers of A.M.U. 
schools as compared to Private schools, 
c) Table No. 19 shows tha t the difference i s i n s ign i -
f icant both at *05 and *01 level and therefore 
there i s no difference in morale of teachers of 
Residential schools and C.B.S.E. Schools. 
d) Table No. 20 reveals that the difference between 
means of A.M.U. schools and Residential schools 
i s ins ign i f ican t at both *05 and *01 l eve l s which 
shows that there i s no s igni f icant difference in 
morale of teachers in A.M.U. and Residential schools . 
e) Table No. 21 shows tha t the difference between 
means of A.M.U. schools and C.B.S.E. schools i s 
ins ign i f ican t at both '05 and ' 01 l eve l s and which 
shows that there i s no s igni f icant difference in 
teacher morale of A.M.U. schools and C.B.S.E. schools. 
f) I t i s obvious from tab le No. 22 tha t the difference 
between means of Pr iva te Schools and Residential 
schools i s g s ign i f i can t both '05 and'Ol l eve l . This 
reveals that there i s high morale among teachers in 
CIL'O'TER - V, 
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As m e n t i o n e d e a r l i e r , ou r e d u c a t i o n a l i n s t i t u t i o n s a r e an 
i m p o r t a n t a s s e t of t h e n a t i o n . The advancement and a c h i e v e r a t n t 
of a n a t i o n may be j u d g e d from t h e s t a n d a r d s of i t s e d u c a t i o n a l 
i n s t i t u t i o n s . S e v e r a l t h i n g s can make o r mar t h e e f f i c i e n t 
f u n c t i o n i n g of a s c h o o l , b u t t e a c h e r m o r a l e a p p e a r s t o be 
m o s t c o n t r i b u t o r y . 
T e a c h e r m o r a l e r e f e r s t o t h e e x t e n t t o which an i n d i v i d u a l 
t e a c h e r has a c t u a l l y i d e n t i f i e d h i s own p e r s o n a l h o p e s , d e s i r e s 
and a m b i t i o n s w i t h t h e g o a l of t h e s choo l f o r which he w o r k s . 
High m o r a l e i n d i c a t e s t h e t e a c h e r ' s w i l l i n g n e s s t o s t a y w i t h 
t h S o r g a n i s a t i o n £ind t o e x e r t maximum e f f o r t t o c o m p l e t e t h e 
work a s s i g n e d t o him, 
PURPOSE OF THE STUDY ; -
The p r e s e n t a t t e m p t i s aimed a t s t u d y i n g and comparing t h e 
t e a c h e r ' s m o r a l e i n tfifferent t y p e s of s c h o o l s , 
STATEMENT OF TIIE PROBLEM : -
A c o r a p a r i t i v e s t u d y of t e a c h e r mora le i n s c h o o l s a f f i l i a t e d 
t o C . B . S . E . , A.M.U. A l i g a r h , R e s i d e n t i a l s c h o o l s and P r i v a t e 
S c h o o l s , 
HYPOTHESIS :~ 
The i n v e s t i g a t i o n was c a r r i e d out by k e e p i n g i n view t h e n u l l 
h y p o t h e s i s i , e , t h e r e i s no s i g n i f i c a n t d i f f e r e n c e i n t e a c h e r 
m o r a l e i n t h e d i f f e r e n t t y p e s of s c h o o l s s e l e c t e d f o r s t u d y . 
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SAMPLE OF TIIE STUDY : -
The i n v e s t i g a t o r , i n o r d e r t o f i n d out c o m p a r i t i v e b e h a v i o u r 
of t h e p r i n c i p a l s c o l l e c t e d d a t a from e i g h t s c h o o l s . T h e r e -
f o r e t h e i n v e s t i g a t o r s e l e c t e d two s c h o o l s a f f i l i a t e d t o 
C e n t r a l Board of Seconda ry E d u e a t i o * , two s c h o o l s m a i n t a i n e d 
by A.M.U. A l i g a r h , two r e s i d e n t i a l s c h o o l s and two p r i v a t e 
s c h o o l s . The t o t a l humber of t e a c h e r s who r e t u r n e d d u l y f i l l e d 
q u e s t i o n a r i e s was 1 9 5 . 
TOOLS USED : -
I n o r d e r t o a c h i e v e t h e p u r p o s e of t h e s t u d y , t h e i n v e s t i g a t o r 
u s e d t h e t e a c h e r ' s m o r a l e s c a l e deve loped by Dr . M.Singh , Reade r , 
D e p t t , of E d u c a t i o n , A.M.U, A l i g a r h . 
The t e a c h e r ' s m o r a l e s c a l e i s composed of 3^ s h o r t d e s c r i p t i v e 
s t a t e m e n t s r e l a t e d t o t h e d a y - t o - d a y a c t i v i t i e s of t h e p r i n c i p a l s 
i n t h e s c h o o l s which e f f e c t t h e t e a c h e r ' s m o r a l e . Responses 
of t h e t e a c h e r s a r e r e c o r d e d on a t h r e e - p o i n t s c a l e i . e . ' V e r y 
o f t e n ' , ' o f t e n ' and ' r a r e l y ' . 
CONCLUSIONS :-
The statistical findings in the previous chapter helps us 
to draw the following conclusions : 
1. The mean score is the highest in the schools affiliated 
to A.M.U. Aligarh. This shows that the morale of 
teachers is the highest in A.M.U. schools as compared 
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to other types of schools. This may be due to the 
better physical facilities, better service conditions 
of teachers and democratic type of administration of 
school principals. The results in these schools are 
bound to be better as compared to other groups of 
schools. This has been proved in the study sorlal 
No, 19 as given in Chapter II, 
2, The mean score in private schools is the lowest as 
compared to other type of schools (Table 7-8), This 
shows that teachers in private schools are very much 
disgusted and dissatisfied and eventually have low 
morale. This may be due to the bad physical environ-
ment, poor financial status of the teachers and in-
secure service conditions. This may also be due to 
lack of cooperation between principals and teachers 
and bossing attitude of the principal. This is bound 
to affect the teaching in these private schools leading 
to poor standards, 
3, The teacher morale is very low and poor in Meera Neehar 
Public School, Aligarh and the highest in Scindia Kanya 
Vidyalaya, Gwalior, This w shows that Residential 
schools provide better facilities to teachers and thus 
help them to have high morale as compared to private 
schools, 
4, The study shows that there is no significant difference 
in teachers morale in C.B.S.E. schools, A.M.U. schools, 
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Residential schools and Private schools (Table No, 13-16), 
This shows that the conditions in schools affiliated 
to the same hoard or university are the saiue. 
5, There is highly significant difference in teacher morale 
of C.B.S.E, schools and private schools. This shows 
that the teachers of C.B.S.E. schools are having very 
high morale as compared to the Private schools. The 
low morale in private schools may he due to unsatis-
factory policied of school administration, unsatis-
factory personal relations and unsatisfactoiy worfcing 
conditions as concluded in research finding Xo. 15, 17, 
18, as given in chapter II, 
6, The morale of teachers is significantly higher in A.M.U. 
schools as compared to private schools. This may he 
due to cooperative living and working together, good 
personal relationships between teachers in iUi. U. schools. 
This has been proved by research findings No, l,9,l'i, 
as given in chapter II, 
7, Teacher morale is the same i.e, towards the higher side 
in Residential Schoola C.B.S.E. schools (Table No. 19 ). 
8, No difference in teacher morale in A.M.U. schools and 
Residential schools, Similarly there is no significant 
difference in teacher morale of these schools (Table No, 21) 
9, There is significant difference in teacher morale of 
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Thus we c o n c l u d e t h a t t e a c h e r m o r a l e i s v e r y low i n p r i v a t e 
s c h o o l s a s compared t o r e c o g n i s e d s c h o o l s a f f i l i a t e d t o A.M.U. 
A l i g a r h and C . B . S . E . Th i s i s ohv ious b e c a u s e t h e A.M.I' , s c h o o l s 
and C . B . S . E , s c h o o l s b e i n g r e c o g n i s e d as t o f u l f i l l c e r t a i n 
b a s i c c o n d i t i o n s l a i d down by t h e a u t h o r i t i e s r e c o g n i s i n g 
t h e m . As p o i n t e d ou t by Ovard and a s m e n t i o n e d i n c h a p t e r 
I , t h e r e a r e two main c a t e g o r i e s of f a c t o r s t h a t a f f e c t 
t e a c h e r m o r a l e i . e . m a t e r i a l f a c t o r cind human f a c t o r . Bo th 
t h e s e f a c t o r s a r e h i g h l y emphas ized i n r e c o g n i s e d s c h o o l s 
a s compared t o p r i v a t e s c h o o l s , 
U n l e s s we improve t h e s e tA\'o f a c t o r s i n p r i v a t e s c h o o l s , t h e r e 
i s bound t o be low m o r a l e among t e a c h e r s i n p r i v a t e s c h o o l s 
and wh ich w i l l a f f e c t t h e t e a c h i n g and e d u c a t i o n a l s t a n d a r d 
of t h e s e s c h o o l s . 
SUGGESTIONS FOR FURTHER STUDY : -
As t h i s p r o j e c t was c a r r i e d out i n a l i m i t e d t i m e , t h e i n -
v e s t i g a t o r f e e l s t h a t p r o p e r j u s t i c e has n o t been done t o 
t h e t p p i c emd t h e p rob l em has t o be t h r o u g h l y t h r a s h e d o u t . 
R e s e a r c h e s w i t h l a r g e r s a m p l e s , t h a n a r e t a k e n i n t h i s s t u d y , 
a r e t o be done t o a r r i v e a t b e t t e r c o n c l u s i o n s . 
The f o l l o w i n g g e n e r a l s u g g e s t i o n s have t o be t aken i n t o 
c o n s i d e r a t i o n by a d m i n i s t e r i n g t h e s c a l e i n f u t u r e : 
1 . To f a c i l i t a t e good r e s p o n s e , t h e s c a l e shou ld be 
t r a n s l a t e d i n t o m o t h e r tongue f o r p e o p l e whose s t a n d a r d 
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2, There should be reassurance to the teachers to the 
teachers that the reseach heing carried on is not some 
kind of spying upon them and censoring their work. They 
have to he told that the work is purely academic and 
no personal factor is to he involved. The results 
whatever they be, negative or positive will not be 
used to caste aspersion on some persons but to use 
it for only academic purposes, 
3, The responses should hot be rushed through or given 
formally. They should be considered opinions of the 
respondents. For this purpose more time should be 
given to the respondents, 
k. Tabulation should be checked and rechecked. 
DEPARTMENT OF EDUCATION 
^VLIGARH MUSLIM UNIVERSITY, ALIGARIi. 
D e a r F r i e n d : 
E n c l o s e d i s a t e a c h e r mora l e s c a l e , K i n d l y go t h r o u g h 
a l l t h e i t e m s c a r e f u l l y and i n t h e l i g h t of y o u r own s c h o o l 
s i t u a t i o n , r a t e each i t e m on t h e b a s i s of i t s o c c u r r e n c e . 
I n t h e s c a l e , i f you t h i n k t h a t a p a r t i c u l a r b e h a v i o u r 
of t h e p r i n c i p a l o c c u r s v e r y o f t e n , k i n d l y p u t a t i c k n a r k 
{}/ ) a g a i n s t t h e same i n t h e coluras ' V e r y O f t e n ' , S i m i -
l a r l y i f you thjjsk t h a t a p a r t i c u l a r fD«m of b e h a v i o u r 
o c c u r s o f t e n or r a r e l y , p u t a t i c k mark u n d e r t h e r e s p e c t i v e 
c olumn. 
K i n d l y g i v e y o u r f r e e and f r a n k o p i n i o n i n r e s p e c t of 
e a c h i t em of t h e s c a l e , I am c o l l e c t i n g t h i s d a t a f o r my 
M.Ed, R e s e a r c h P r o j e c t and i t w i l l be k e p t c o n f i d e n t i a l 
and w i l l n o t be u s e d f o r any o t h e r p u r p o s e . 
Hoping t o g e t c o o p e r a t i o n from you and t h a n k i n g you, 
S i n c e r e l y y o u r s 
( .iNIS JAlIi\N ) 
TEACHER MOR;VLE SCALE 
( I n f e r e d t h r o u g h P r i n c i p a l ' s A d m i n i s t r a t i v e B e h a v i o u r ) 
By 
MEIIT.U3 SINGH 
D e p a r t n e n t of E d u c a t i o n , 
A l i g a r h Muslim U n i v e r s i t y , 
A l i g a r h . 
Very 
Often Often 
1 , The P r i n c i p a l does n o t work f o r h i s fame b u t 
f o r t h e good of s c h o o l and c h i l d r e n , 
2 , The p r i n c i p a l works w i t h c o n f i d e n c e and i s 
n o t shy t o t a k e up h i s r e s p o n s i b i l i t i e s , 
3 , The p r i n c i p a l t e l l s t h e f a u l t s and wealcnesses 
of one t e a c h e r t o t h e o t h e r 
k» Whenever n e c e s s a r y , t h e p r i n c i p a l a p p r e -
c i a t e s t h e v/ork of t h e t e a c h e r . 
5 . The p r i n c i p a l i s a w e l l mannered p e r s o n 
6 . The p r i n c i p a l s i s k i n d w i t h c h i l d r e n 
7 . The p r i n c i p a l s u p p o r t s h i s t e a c h e r s i n c a s e 
of any d i f f e r e n c e s w i t h p a r e n t s 
8 . The p r i n c i p a l p u t s t h e t e a c h e r s t o shame 
by o r i t i c i s i n g them i n f r o n t of t t h e r s , 
9 . The p r i n c i p a l does n o t b e l i e v e h i s t e a c h e r s 
and i s a lways d o u t t f u l l abou t them. 
1 0 . The p r i n c i p a l t a k e s a c t i o n and f o l l o w s 
d i s c i p l i n a r y c a s e s s e n t t o t h e o f f i c e , 
1 1 . The p r i n c i p a l i s t a c t f u l . 
1 2 . The p r i n c i p a l can change h i s v i ews and a c t 
upon t h e s u g g e s t i o n s g i v e n by t h e t e a c h e r s , 
1 3 . The p e r s o n a l t r o u b l e s of t h e p r i n c i p a l come 
i n t h e way of t h e management of t h e s c h o o l , 
1 4 . The t e a c h e r s n e v e r come t o Icnow what 
p r i n c i p a l f e e l s a b o u t t h e i r work . 
( 2 ) 
Very 
often 
often rarely 
15, I t i s d i f f i c u l t to meet the pr inc ipa l 
16, The p r inc ipa l blames teachers when 
things go v/rong, 
17, The pr incipal allows parents to say 
t h e i r problems and has sympathetic 
a t t i t ude tov.'-ards them. 
18, The pr incipal i s well famil iar with 
current elementary school methods 
and mate r i a l s , 
19, The pr inc ipa l emphasises unimportant 
matters , 
20, The pr inc ipa l acts by the pressure of 
threa ts by a group, 
, 21 , The pr incipal brings any chagge which 
affects the teachers a f t e r consulting 
them, 
22, The pr incipal has good common sense and 
what he says acts upon i t , 
23, The pr inc ipal makes effor ts to reduce 
the burden of c l e r i ca l work of the 
teachers , 
2^1, The pr inc ipa l has a super ior i ty comples 
that he knows everj- thing co r rec t ly , 
25, The pr inc ipal never gives chance to 
the teachers to d iscusse the i r problems 
26, The pr incipal i s aware tha t the supply 
of the books and other teaching aids i s 
proper or not , 
27, The pr inc ipal gives advance not ice to 
the teachers before holding a meeting 
28, The pr incipal i s very moody and looses 
his temper very eas i ly , 
29, The p r inc ipa l uses many classroom 
v i s i t s for the purpose of formal 
observation without annoucemAnt. 
( 3 ) 
Very 
often 
often rarelv 
30. The pr inc ipa l pays a t ten t ion for the 
promotion of professional growth among 
the s taff . 
31 , The pr inc ipa l never enjoys among people; 
an cintisocial being. 
32. The pr incipal xx often c a l l s such 
meetings which are not neceasary. 
33 . The pr incipal i s Icnoim to he greedy. 
3 ^ . The children do not l ike the pr incipal 
and are frightened in his presence. 
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